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Service to the community is a key element in mission statements of public and private
universities. In the 21st century, higher education shifted by establishing community engagement
offices and encouraging student community service through service-learning. Previous literature
indicated that experiential learning increased ethnocultural empathy and volunteerism among
college students. This study compares two experiential learning programs’ influence on the
ethnocultural empathy development among college students at Mississippi College, a private,
religious-affiliated university to explore how this empathy increases community service. 38
students were asked to complete the Scale of Ethnocultural Empathy (Wang et al. 2003) and
were interviewed about their service-learning and mission experience. This study found that
service-learning students develop more cultural empathy than mission trip students. These
findings show that applying anthropological methods to evaluating service-learning
programming can help understand how it develops cultural empathy and give insight into how to
continue to increase intercultural competence among students.
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CHAPTER I
INTRODUCTION
Service to the community is a key element in the mission and vision statements of most
public and private universities. This long-standing tradition has been in place since the beginning
of university education in the 19th century (Cheng 2014; Eyler and Giles 1999). Through the
years, educators and researchers have examined different types of pedagogical tools in order to
discover new ways to enhance and increase student learning and retention (Eyler and Giles 1999;
Gleason 2017). One of these tools is experiential learning, also known as service-learning. The
term was first coined by John Dewey in 1938 (Clark and Young 2005; Eyler and Giles 1999).
Dewey believed that learning was a holistic experience, merging emotions and intellect, which
fostered student academic development within student passion (Eyler and Giles 1999). Research
on different elements of service-learning has permeated many academic fields, including
psychology, higher education administration, sociology, and even anthropology, resulting in
many different definitions and conceptualizations of service-learning (Astin et al. 1999; Cruce
and Moore 2006; Eyler and Giles 1999; Parker-Gwin and Mabry 1998; Keene and Colligan
2004).
As service-learning’s popularity increased within higher education pedagogy, many
disciplines have investigated its academic and personal benefits and outcomes for student
learning and civic development (Beehr et al. 2010; Cruce and Moore 2006; Gage and Thapa
2011). In the field of anthropology, the service-learning literature has examined how
1

anthropological methods of participant observation and ethnography can prepare students for
their experiences outside the classroom, develop students’ cross-cultural understanding, and
decrease ethnocentrism, the belief that one’s own ethnic group is superior to other ethnic groups,
through service and critical reflection (Borden 2007; Gleason 2017; Keene and Colligan 2004;
Medeiros and Guzman 2016). The intersection of anthropology, volunteerism, service-learning
and mission trips is a key component of this study’s literature review because it places it within
the context of previous studies. Exploring how engagement with different cultures helps students
to develop and enhance cross-cultural empathy is especially important as the world as we know
becomes more multicultural and globalized and one element of applied anthropology (Keene and
Colligan 2004; Medeiros and Guzman 2016). Studies regarding service have expanded their
scope to include international experiences, which resulted in ways to expand cultural awareness
and intercultural competence among students (Borden 2007; Patch and Allen 2010; Stanlick and
Hammond 2016). In the last 20 years, mission trip research has explored how these trips can help
develop cultural awareness and empathy towards other cultures among undergraduate students
(Beyerlin et al. 2011; Manitsas 2000; Walling et al. 2006).
Problem Statement, Research Question, and Hypotheses
Comparing students’ intercultural development through service-learning and short-term
mission trips remains an under-examined topic within service-learning, anthropology,
missiology, which is the study of mission work (Howell 2009; Priest and Howell 2013; Priest
and Priest 2008), and other fields. This study uses a post-test research design to examine the
development of ethnocultural empathy and civic engagement among students after their
experiences in service-learning and mission trips at a private, Christian university in central
Mississippi called Mississippi College (MC). Ethnocultural empathy, also known as cultural
2

empathy, is empathy towards individuals of racial and cultural groups different from one’s own
(Wang et al. 2003). The purpose of this study is to explore how ethnocultural empathy can be
gained through service in order to develop intercultural competence and lower ethnocentrism
among undergraduate students. Previous literature suggests that there is a relationship between
service activities, intercultural competence, and lower levels of ethnocentrism (Deardorff and
Edwards 2011; Doerr 2013; Einfeld and Collins 2008; Priest and Priest 2008). Other studies
suggest that student involvement in community service through classwork and other programs is
connected to the development of positive civic attitudes and values, which leads to stronger ties
with communities (Astin et al. 1999; O’Leary 2014; Putnam 2000; Roberts 2008).
This study’s aim is to investigate how students interact with, learn about, and view other
cultures through service-learning projects compared to mission trip experiences. While both
mission trips and service-learning projects entail cultural immersion experiences, servicelearning projects also include reciprocal knowledge exchange between students and community
members, and written reflections about this experience are required for course credit (Gleason
2017; Kiely 2005; Medeiros and Guzman 2016; Patch and Allen 2010). Service-learning is a
pedagogical tool used by educators and administrators to apply classroom instruction and theory
to real-world issues through community service projects aimed to fulfill a need identified by the
community members (Eyler and Giles 1999). Mission trips, or short-term mission trips, are 10 to
14-day trips to usually international communities where trip participants engage in proselytizing,
medical clinic work, and disaster relief aid (Howell 2009; Priest and Priest 2008; Walling et al.
2006).
Using service-learning and mission trips as cultural immersion experiences with service,
MC finds itself in a unique position for helping to develop empathy and continued civic
3

engagement among students after their undergraduate years. This study compared the rates of
ethnocultural empathy among students who did service-learning and students who were involved
in mission trips, using the Scale of Ethnocultural Empathy (SEE) scale developed by Wang et al.
(2003).
The research question that frames this study is as follows:
Is there a significant difference between the intercultural development of MC students
who go on mission trips and the intercultural development of MC students enrolled in servicelearning courses?
The hypotheses for this study are as follows:
H1: Students in service-learning will retain higher empathy scores on the SEE scale than
students involved in mission trips.
H0: There will be no difference in SEE empathy scores between service-learning
students and mission trip students.
Measuring ethnocultural empathy is important because some studies have shown that
developing empathy among individuals can lead to a decrease in ethnocentrism and an increase
in intercultural competence and skills necessary to relate to people of different backgrounds
(Deardorff and Edwards 2011; Doerr 2013; Wang et al. 2003). The ability to measure
ethnocultural empathy is important to applied cultural anthropology, because it indicates that
empathy can be developed and utilized to produce individuals who are invested in a diverse
community and its members (Kiely 2005; Putnam 2000).
H2: After their cultural immersion experience, students in service-learning will report
higher numbers of continued service hours than students involved in mission trips.
H0: There is no difference in the number of continued service hours.
4

Other studies have shown a link between student community service and higher levels of
future civic engagement (Astin et al. 1999; O’Leary 2014). An increase in service hours
performed by students’ post-cultural immersion experience was used as another measurement of
increased empathy and commitment to the students’ local community (Astin et al. 1999; Kiely
2005; O’Leary 2014). I compared the number of service hours performed by the service-learning
and mission trip students to see if there was an increase in hours after their cultural immersion
experiences. This comparison aimed to use service hours as a proxy measure for whether the
type of service experience, either through service-learning or through missions, fostered future
civic engagement.
This study seeks to address the research question by examining these hypotheses which
explore if there is a significant difference between the intercultural development of two groups of
students at MC. This thesis outlines and presents an exploration and comparison of servicelearning courses and mission trip experiences. It also examines how these two types of cultural
immersion experiences produce and develop cultural empathy among students at MC.
Comparison of these two experiences provides a more in-depth analysis of how applied
anthropology can use similar programming to increase empathy towards different cultural
groups, decrease ethnocentrism and assist students in practicing their anthropological methods.
Chapter 2 outlines and discusses previous literature and scholarship regarding servicelearning and mission trips. Civic engagement and declining community are discussed as previous
studies and scholars have examined how service-learning can assist in reversing declining
community and increase student civic activity (Astin et al. 1999; Behr et al. 2010; O’Leary 2014;
Putnam 2000). Transformational learning theory is presented as the driving factor of cultural
empathy development and increased volunteer service as it is the crux of service-learning
5

reflection and mission trip cultural intervention experiences (Eyler and Giles 1999; Kiely 2005;
Malkki 2010; Mezirow 1991, 1997, 2000, 2009). Intercultural competence is examined as one of
the many possible outcomes of intervention experiences like service-learning and mission trips.
Chapter 2 concludes with a section reviewing the intersection of applied cultural anthropology
and service-learning pedagogy in addition to analyzing what they have to offer one another in
order to increase student development.
Chapter 3 outlines the setting and methods utilized in this thesis study. A background of
MC is discussed with details about their student population and the traditions and heritage of MC
as a private, Baptist-affiliated university. After briefly examining the mission and vision
statement of MC, Christian higher education and indoctrination are discussed as they relate to the
setting and location. This chapter also discusses the mixed methods approach used for gathering
data. This project relied upon semi-structured interviews and the SEE which was used in order to
quantitatively measure for ethnocultural empathy levels among students (Wang et al. 2003).
Demographic information of the sample is also presented in this chapter.
Chapter 4 outlines and presents the results from the qualitative analysis. Interview data
and field notes were coded with QDA Miner Lite by Provalis Research. Codes were used to
analyze qualitative data from participant interviews, explore the context of quantitative data, and
provide valuable comparative information regarding the participants’ experiences. A mix of
initial and emergent codes were used in the analysis of participant observation and interview
data. Initial codes were drawn from the literature and emergent codes were drawn from
participant observation and interview response.
Chapter 5 gives a detailed outline of the quantitative analysis, which was conducted in
MS Excel and IBM SPSS 25.0. Descriptive statistics of the variables, SEE scores and service
6

hours, were run to examine the means of the variables. Independent t-tests, non-parametric
Mann-Whitney U tests, and Pearson’s correlation were run to test hypotheses and answer the
research question framing this study and to explore the relationship between empathy
development and community service hours among students at MC.
Finally, Chapter 6 discusses the study’s findings in relation to previous literature and
scholarship. This comparison study reiterates how applied anthropological methods like
ethnography and participant observation can help education and service programs with cultural
empathy and cultural understanding development among individuals. This study also hopes to
engage the MC community to give findings back to the school so MC’s programming in servicelearning and mission trips might expand, and students and the local communities might benefit
from a deeper transformational learning experience and increased cultural empathy. Limitations
and implications of this study are also discussed in this final chapter.
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CHAPTER II
LITERATURE REVIEW
Introduction
In order to contextualize the findings of this study, it is imperative to review the literature
of service-learning pedagogy, mission trips, empathy development, and the intersection of
anthropology with service-learning and mission trips. Service-learning pedagogy literature
involves many studies aimed at understanding how service-learning benefits undergraduate
students during and after college, and how service-learning increases and enhances their
intercultural development (Gleason 2017; Kiely 2005; Patch and Allen 2010; Sullivan et al.
2013). Mission trip literature provides studies where short-term mission trips (STM) are defined
and examined to explore the various benefits to student civic engagement, cultural awareness,
and intercultural development (Beyerlin et al. 2011; Gilbert and Hamilton 2009; Manitsas 2000;
Walling et al. 2006).
Empathy development literature primarily focuses on the process by which individuals
cultivate empathy through experiential learning, including service-learning (Brown 2013;
Everhart et al. 2016; Stanlick and Hammond 2016; Wang et al. 2018). However, there have been
very few peer-reviewed studies exploring empathy development through other cultural
immersions, such as mission trips (Elliot et al. 2012; Haygood 2017). Empathy is one of the
internal outcomes of intercultural competence, which is comprised of skills, knowledge and
attitudes gained through service-learning (Deardorff and Edwards 2013; Wang et al. 2003).
8

The next section of the literature review presents a review of anthropological literature
which explores the intersections of anthropology, service-learning, and mission trips. Servicelearning and mission trip programming intersects well with applied anthropology because
applied or engaged anthropology is the application of method and theory to analyze and solve
practical problems (Copeland et al. 2016; Keene and Colligan 2004). The final section of the
review explores various critiques of service-learning and mission trips and examines the
similarities of service-learning courses, mission trips, and voluntourism.
What is Service-Learning?
One of the pedagogical tools growing in popularity for higher education is experiential
learning, also known as service-learning. The term was first coined by John Dewey in 1938
(Clark and Young 2005: 27; Eyler and Giles 1999). Dewey believed that learning was a holistic
experience, merging emotions and intellect, which fostered student academic development
within student passion (Eyler and Giles 1999). In the 1980s and 1990s, cognitive scientists
examined learning and found that students rarely applied classroom knowledge and theory to
new, real-world problems (Eyler and Giles 1999). They recognized the barrier thus created for
students by their education and recommended experiential learning as a way to contextualize
classroom instruction and to stress the importance of learning by doing (Eyler and Giles 1999).
This “learning by doing” pedagogical method became known as service-learning (Copeland et al.
2016; Eyler and Giles 1999). Research on different elements of service-learning has permeated
many academic fields including psychology, higher education administration, sociology, and
anthropology, resulting in many different definitions and conceptualizations of service-learning.
In 1996, Robert Sigmon examined the diversity of service learning definitions and
presented a typology that focused on the balance of goals within the service-learning model and
9

practice (Eyler and Giles 1999). His typology ranges from service-LEARNING, “where learning
goals were primary and service outcomes secondary,” to SERVICE-LEARNING, where service
and learning goals hold equal weight and enhance one another for all students, faculty, and
community members involved (Eyler and Giles 1999: 5). Sigmon’s typology helps to distinguish
service-learning from community service, internships, and religious mission service by placing
service and learning on equal footing so that all faculty, students, and community members
might equally benefit from service-learning, seen in Figure 1 (Eyler and Giles 1999).

Figure 1

Sigmon’s (1996) typology portraying the diversity in service-learning

Since the rise of the 21st century, American universities have worked to increase their
relevance in the everchanging socioeconomic, political and cutlural spheres of society (Bennett
and Whiteford 2013). In order to continue their transformation, more and more universities have
established community engagement offices and encouraged student community service through
service-learning, community-based research, and many other programs with similar community
engagement efforts (Bennet and Whiteford 2013; Copeland et al. 2016). Student service
participation remains an interest for higher education administrators, because research has shown
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that it positively affects students’ academic performance and commitment to the community
including the promotion of racial understanding and the development of leadership and critical
thinking skills (Astin et al. 1999; Eyler and Giles 1999). Service-learning projects within
academic courses incorporate service participation as a catalyst for transformational learning
through written reflection, with the aim of insuring reciprocity between students and community
members (Eyler and Giles 1999; Gasiorski 2009; Gleason 2017; Kiely 2005). Based on the
literature, service-learning is defined as the application of academic learning to a community
service project to fulfill a need identified by the community members (Eyler and Giles 1999).
This thesis is based on this definition of service-learning.
In previous studies, service-learning has been examined as a method used in higher
education to pursue the goal of increasing student civic engagement and student empathy
towards other cultures, and to enhance their post-college careers by increasing their crosscultural development (Gleason 2017; Kiely 2005; Patch and Allen 2010; Sullivan et al. 2013).
Other studies have focused on the impact of community service experiences on civic engagement
attitudes among students (Astin et al. 1999; Medeiros and Guzman 2016; O’Leary 2014).
Student involvement in community service through programs and/or classes has been connected
to the development of positive civic attitudes and values among students, leading to stronger
commitments to community involvement (Astin et al. 1999; Medeiros and Guzman 2016;
O’Leary 2014; Roberts 2008).
Student civic engagement produced through volunteerism or service-learning can be
displayed in several ways including: altruism, sense of civic responsibility, and a desire for
community action (Astin et al. 1999; Kiely 2005; O’Leary 2014). Recent research has discovered
a connection between civic engagement and enhanced understanding and sensitivity to other
11

cultures developed through undergraduate student community service (O’Leary 2014).
Developing civic engagement among undergraduate students is important because it helps
students become productive citizens within their communities, countering the declining
community, which refers to a civic disengagement and an increase in apathy among the
American public (O’Leary 2014; Putnam 2000). Robert Putnam (2000) coined the term
“declining community” in his book Bowling Alone to refer to this disinterest regarding civic
activities. This civic disengagement among the American public, a product of growing apathy
civic contributions and service associations, weakens community bonds. Putnam (2000) posited
that civic participation can counteract the declining community. Studies have shown that
community service activities performed through service-learning, mission trips, or other
volunteerism impact students’ community engagement beyond their undergraduate years by
enhancing their commitment to their communities, developing leadership abilities and conflict
resolution skills, and positively affecting racial understanding (Astin et al. 1999; Kiely 2005;
O’Leary 2014; Putnam 2000).
Service-learning programs emphasize the importance of cognitive reflection, which acts
as a guiding practice for students to process their experiences within the community (Deardorff
and Edwards 2013; Eyler and Giles 1999; Kiely 2005). Through cognitive reflection, students
begin to develop empathy towards the community members, which leads to continued civic
engagement and socially responsible action (Deardorff and Edwards 2013; Eyler and Giles 1999;
Kiely 2005; Stanlick and Hammond 2016). This study aims to explore how reflection influences
empathy development among students from service-learning programming to see if reflection
deepens the cognitive dissonance resulting in long-term cultural empathy.

12

According to the literature, mission trips do not emphasize the importance of service and
learning equally as described in Sigmon’s typology (Eyler and Giles 1999; Howell 2009).
Mission trips focus on the sacrificial nature of the trip and do not address any educational or
cultural benefits that might be gained, which could lead to cognitive dissonance, reflection, and
empathy (Deardorff and Edwards 2013; Doerr 2011; Howell 2009). One study examined student
selection of service-learning trips to see if self-selection had an impact on ethnocultural empathy
development (Stanlick and Hammond 2016). Stanlick and Hammond’s (2016) results from this
study were mixed: students who selected to attend as first-time participants retained higher
empathy scores than students who were returning participants. This is likely because returning
participants had high expectations about the service participation and were disappointed with the
level of service (Stanlick and Hammond 2016). Self-selection of service-learning is a valuable
measurement of participant motivations and empathy development so educators and
administrators can expand on written reflection guidance and structure towards deeper
transformational learning and empathy development (Stanlick and Hammond 2016).
Students in service-learning and in mission trips have continued to volunteer and serve
within their communities (Astin et al. 1999; Beyerlin et al. 2011). However, short-term mission
trip experiences can also inhibit ethnocultural empathy and increased civic engagement if
learning and critical reflection is not incorporated into the mission trip experience (Priest and
Priest 2008). Training short-term mission trip leaders in the appropriate pedagogical framework
of service and learning can help to enhance student learning and engagement (Priest and Priest
2008).

13

Christian Higher Education and Indoctrination
Through the years, higher education institutions have had the goal of preparing their
students to be healthy and active participants within the community. The same is true for
Christian higher education institutions; however, most of the scholarship regarding Christian
education tends to be critical of the structure and intent behind these institutions because of
allegations of religious indoctrination (Cheng 2014; Harkness 2004). Today, indoctrination holds
many negative connotations, while in the past in simply meant to educate (Harkness 2004).
Scholars have critiqued indoctrination as the teaching or learning of beliefs with little to no room
for questioning from the participant (Harkness 2004). However, indoctrination might not be in a
teacher’s intention, but rather part of a larger “psycho-social environment which underlie[s] and
influence[s] the explicit curricular process” (Harkness 2004: 37). This is important for Christian
universities to be aware of as they continue to teach and prepare students to enter into the
community after their undergraduate years.
Not only have Christian communities, including Evangelical Christian universities, been
critiqued for unethical indoctrination, but they have also been questioned by researchers and
other policy makers on whether their institutions are capable of teaching and cultivating political
tolerance among students (Cheng 2014). Political tolerance is a virtue, necessary for healthy and
active civic life. Political tolerance is “the willingness to extend basic civil liberties to political or
social groups that hold views with which one disagrees” (Cheng 2014: 49). Religious universities
and other private schooling, like homeschooling, have been viewed as institutions that promote
political intolerance through separatism, religious theology and practice, and encourage an
unwillingness to consider or question alternative worldviews (Cheng 2014). For these reasons
alone, Christian universities continue to be viewed as environments where academic freedom
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and alternative worldviews are not welcome. These widespread claims seem to be contradicted
as there have been several empirical studies indicating that students at private schools, even
private Christian universities, are at least as politically tolerant as students from public
institutions (Cheng 2014). There are mixed results within the literature regarding Christian
higher education and rates of political tolerance among students (Cheng 2014). The mixed results
from Cheng’s (2014) and Harkness’s (2004) studies indicate that there was not a significant
amount of indoctrination evident in students’ worldviews and behaviors. In relation to this
study’s comparison of service-learning and mission trip empathy development, the evidence of
mixed results from the literature does not seem likely that the results from this study will skew as
a result of possible indoctrination among MC students. It would be unwise to assume that
evidence of indoctrination will not surface in the results of this study.
The Short-Term Mission Trip
A short-term mission involves leaving one’s own community and going to another locale,
typically an international location, and performing a service-oriented project (Beyerlin et al.
2011; Gilbert and Hamilton 2009). Short-term mission trips can last anywhere from a few days
to a few months. The core component of short-term mission trips is to evangelize to the local
community about the Christian faith. However, types of short-term mission trips can range from
medical missions to disaster relief to a high school student trip. The short-term mission (STM)
has become a growing phenomenon in the past 20 years (Gilbert and Hamilton 2009; Johnson
2014; Priest and Howell 2013; Walling et al. 2006). About 1.6 million people from the United
States report participating in a short-term mission trip each year, though the full extent of
mission trip participation is unclear (Beyerlin et al. 2011; Gilbert and Hamilton 2009; Howell
2009; Probasco 2013).
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Missionaries have traveled around the world for centuries with their mission being to
bring the good news of salvation and humanitarian aid to those in need. There has been a
dramatic increase in trip participants in the past 30 years in regard to short-term mission projects
(Beyerlin et al. 2011; Gilbert and Hamilton 2009; Walling et al. 2006). In 1979, about 30,000
Americans participated in short-term mission trips; in 2005, 1.5 million adult churchgoers
participated in short-term missions (Beyerlin et al. 2011; Gilbert and Hamilton 2009; Walling et
al. 2006). Short-term mission trips are especially popular with college students who attend
Christian universities due to the wide range of activities within them, such as: supporting the
long-term missionaries, living and learning about the local populations, and providing medical
supplies and disaster relief aid (Howell 2009; Johnson 2014; Walling et al. 2006). International
trips are especially popular because they offer students and young Americans unique
opportunities to experience a culture different from their own and to provide aid to those in need
(Gilbert and Hamilton 2009; Walling et al. 2006).
Academic research on mission trips, especially within anthropology, has been critical in
part because most mission trip participants are motivated by the opportunity for international
travel. This motivation causes the mission trips to become more like tourism and contributes to
stereotypes and generalizations that participants have about the culture (Howell 2009; Priest and
Priest 2008). These stereotypes and preconceived generalizations lead to a misunderstanding of
poverty and isolation among short-term mission trip participants (Howell 2009; Priest and Priest
2008). Most of the criticism from the anthropology scholarship focuses on the impacts of longterm missionaries as agents of the diffusion and acculturation process (Gilbert and Hamilton
2009). The scholarship also explores how inadequate education and understanding about the
local culture can inhibit relations between missionaries and the communities and contribute to
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the socioeconomic issues facing those individuals (Gilbert and Hamilton 2009). Anthropological
criticism of the short-term mission trip focuses on the trip’s tendency towards voluntourism
(Gilbert and Hamilton 2009; Howell 2009). This tendency towards voluntourism frames the
mission trip experience through a paternalistic, otherizing perspective, which homogenizes the
receiving community and leads to significant barriers for students to learn about the history and
culture of the community (Gilbert and Hamilton 2009; Howell 2009). Another study found that
the influence of mission trips on participants is slow and any change within mission trip
participant behavior is limited to moral and religious beliefs, rather than behaviors (Taylor
2012).
One of the most studied aspects of mission trips are their outcomes and benefits,
including cultural awareness and increased civic engagement (Beyerlin et al. 2011; Probasco
2013; Walling et al. 2006). Other examined aspects were the impact of mission trips on
charitable giving (Probasco 2013), the relationship between short-term mission trips and
volunteering (Beyerlin et al. 2011), and the impact of medical mission trips in cultural
competence development among students (Steinke et al. 2014). Others explored the cultural
identity and reentry of college students after participating in a mission trip and exploring the
short-term mission trips within their context (Howell 2009; Walling et al. 2006). Results
indicated that service-oriented pedagogy was needed in the mission trip leader training so that
participants could understand the context of the receiving community which helps to increase
critical cultural awareness (Howell 2009; Walling et al. 2006). Understanding the community’s
context is an important element to gaining intercultural development, which can help balance the
relationship between the participants and the local people so that mission trip service can be an
effective and long-lasting investment in the community.
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Walling et al. (2006) studied the relationship between cross-cultural reentry and cultural
identity among college student participants in short-term mission trips. Their study explored how
cross-cultural exposure influenced the cultural identity of short-term mission trip participants
(Walling et al. 2006). Findings implied that negative reactions to home culture were the most
frequent and the most intense, followed by themes of cultural awareness and personal growth
(Walling et al. 2006: 158-159). They give five recommendations for agencies to prepare student
mission leaders to facilitate cultural transition through critical reflection so students can
understand how their experiences changed their worldviews (Walling et al. 2006). Their five
recommendations included:
1) educate student missionaries about stressors accompanying cultural transitions
and the possibility of cultural identity shift, 2) inform students about the reentry
portion of the cultural experience, including experiences of social isolation and
negative feelings, 3) assist students to achieve an integrated cultural identity with
both negative and positive components of both home and visited cultures, 4)
provide support to students during reentry to ease any negative feelings of isolation
and allow for a debrief to discuss experiences, and 5) frame the mission experience
within a larger context to explore students’ purpose, belonging, and calling in
order to provide students with ways to use any gained knowledge or personal
growth from the trip (Walling et al 2006: 162).
These program recommendations indicate that with proper preparation mission trips can help
increase the cultural awareness among students which could lead to increase in their intercultural
development.
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Steinke et al. (2015) explored the impact of cultural competence education implemented
prior to short-term medical mission trip experiences and how it affected levels of intercultural
competency. Their findings indicated that the mission trip participants demonstrated improved
cultural competency post-education program (Steinke et al. 2015). This study implied that with
proper cultural competency education programs, short-term medical mission trips would be
better equipped to serve the local communities. The education programs would focus on
promoting ethical quality of medical care and the importance of the local community
involvement in order to increase the capabilities of local public health programs within the local
community (Steinke et al. 2015.
Gilbert and Hamilton (2009) examined the cross-cultural experience of short-term
mission trip participants in order to explore how mission trips impacted their cultural awareness.
Findings indicated that participants received little pre-trip preparation and insufficient language
training (Gilbert and Hamilton 2009). The mission trip participants enjoyed their experience and
benefitted from the experience, but the study indicated that there was little increase in cultural
awareness (Gilbert and Hamilton 2009). Gilbert and Hamilton (2009) suggest that more in-depth
pre-trip preparations would benefit not only the participants but also the local communities they
serve.
Beyerlin et al. (2011) and Probasco (2013) examined how short-term mission trips affect
youth civic engagement and any other long-term impacts. Beyerlin et al. (2011) examined the
effects of short-term mission trips on youth civic engagement utilizing quantitative analysis of
data from the National Survey of Youth Religion. This longitudinal study of the mission trip
data, drawing upon prior scholarship, revealed that short-term mission trips do shape young
adolescents in various ways (Beyerlin et al. 2011). This study also revealed that the experience
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does positively impact civic engagement among youth mission trip participants, once they
returned home, which supports previous scholarship (Beyerlin et al. 2011).
Probasco (2013) explored the impact that short-term mission travel have on civic
engagement and charitable giving. This study utilized data from the 2005 Religion and Global
Issues Survey to examine how participation in a domestic and international religious mission trip
in high school impacted individuals’ volunteering and giving behavior as adults. The results for
this study were mixed. There was no significant association between high school mission travel
and participation in civic or charitable activities in general (Probasco 2013). However, Probasco
(2013) found that adolescent participation in domestic short-term mission trips had a significant
positive influence on volunteerism at either a local or international organization as an adult.
Participating in a domestic mission trip also had a significant dampening influence on charitable
giving and Probasco (2013) did not find any association between international mission trips and
adult volunteering.
Based upon her results, Probasco (2013) discussed that many of the mechanisms used to
explain “transformational” effects of mission trip travel relied heavily on immediacy and
proximity of the trip experience. Culture shock and the impact of witnessing dramatic poverty in
the context of a mission trip have been implicated as mechanisms for changes in participants
lives by previous scholars (Gilbert and Hamilton 2009; Howell 2009; Priest and Priest 2008;
Walling et al. 2006). However, it would seem that the impact of the mission trips fades with time
after travel (Probasco 2013). Most mission trip literature, whether exploring outcomes or
critiquing short-term mission trips, is focused on the effects of mission trips on youth and adult
volunteering and charitable giving immediately after the trip. The literature lacks any exploration
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on how mission trips can have an impact on long-lasting transformational learning among
students, leading to prolonged civic engagement.
Anthropology, specifically, has a long history of critical interactions with mission trips
(Gilbert and Hammond 2009). One of the major critiques that anthropologists state is that
mission trip participants focus mainly on the “missionary gaze,” leaving participants with a
narrow perspective of the community they are serving (Howell 2009: 206, 207). The “missionary
gaze” is similar to the “tourist gaze” which serves to homogenize the local cultures, slipping into
generic language when referring to the local communities they visit: “Europe is the secular
‘Other,’ developing countries are undifferentiatedly ‘poor,’ urban life, particularly black urban
life, is the chaotic ‘inner city’” (Howell 2009: 206). This generic rhetoric influences how mission
trip participants view the local communities, undermines the agency of those communities, and
produces harmful plight-based service, which is not effective or long-lasting (Howell 2009). The
short-term mission trip experience concentrates more on reinforcing beliefs of the mission trip
participants instead of emphasizing the complexities of the socio-economic disparities
experienced by the local communities (Gleason 2017; Howell 2009; Taylor 2012). This focus
undermines the local community and leads to the continued othering of the people being
served(Howell 2009; Taylor 2012).
In conclusion, mission trip literature indicates that while mission trips have the potential
to transform participants’ understandings and perspectives of communities they encounter, most
trips do not focus on the deeper issues of socio-economic disparities or on the potential of
transformational learning that could occur in order to produce long-term civic engagement
among participants. In-depth trip preparation and education can help increase participants’
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understanding of and engagement with the people they are serving and provide equal, longlasting benefits and outcomes for the local communities.
Transformational Learning Theory
Transformational learning theory was developed in the 1980s and 1990s (Kiely 2005;
Merriam 2004; Mezirow 1991, 1997, 2000, 2009). Transformational learning is defined as a
process causing change within one’s frame of reference, or meaning system, which are the
assumptions held about the world (Medeiros and Guzman 2016: 67; Mezirow 1997, 2009).
Transformational learning provides a framework for understanding how service-learning and
mission trips can produce outcomes such as ethnocultural empathy and increased civic
engagement through volunteerism through a process called cognitive dissonance. Cognitive
dissonance is the space between the individual’s perspective and the reality that contradicts their
belief and worldview (Doerr 2013; Kiely 2005). This process is usually not started until
individuals face a disorienting experience, which is then followed by a written reflection to help
individuals understand the experience and develop through learning (Eyler and Giles 1999; Kiely
2005; Malkki 2010; Medeiros and Guzman 2016).
Critical written reflection is a longstanding tool for measuring student growth and
development from transformational learning experiences (Eyler and Giles 1999; Merriam 2004;
Mezirow 2000). Without the element of critical written reflection, the effectiveness of
transformational learning outcomes like empathy and civic engagement is next to none (Merriam
2004; Root and Ngampornchai 2012). According to Mezirow, student development is central to
transformational learning and the desired outcomes (Merriam 2004). When a student’s beliefs
and assumptions about the world are challenged through service-learning, mission trip, or other
experiences, written reflection can benefit students as they process their transformational
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learning experience which could develop a more inclusive, open, and reflective mind (Merriam
2004; Mezirow 2000). The goal of transformational learning is independent thinking; reflection
acts as a catalyst for the process of transformational learning to occur and develop independent
thinking among individuals (Merriam 2004).
Mezirow’s transformational learning theory indicates that there are four dimensions of
reflection that contribute to effective transformational learning, the cognitive, rational,
emotional, and social dimensions (Malkki 2010; Merriam 2004; Root and Ngampornchai 2012).
Most often the rational and cognitive dimensions are explored whereas the emotional and social
dimensions are left without a deep understanding (Malkki 2010). Studies have shown that close
attention to critical written reflection, especially the emotional and social dimensions of
reflection, has provided positive, effective intellectual growth (Malkki 2010; Merriam 2004).
Several studies exploring learning models for service-learning draw upon Mezirow’s
transformational learning theory because it provides a useful framework and approach, focusing
on how people make meaning of their experiences and how people, especially college students,
can experience significant learning and behavioral changes through reflection (Crabtree 2008;
Gleason 2017; Kiely 2005; Medeiros and Guzman 2016; Patch and Allen 2010; Stanlick and
Hammond 2016). These studies found that the framework of transformational learning assists in
extending learning beyond students’ cognitive understanding and must permeate into students’
values and belief systems.
The transformational learning approach provides a framework for practitioners and
researchers to incorporate reflection with service-learning and other experiences, such as mission
trips, to explore how outcomes like empathy development and increased civic engagement are
developed among students (Kiely 2005; Malkki 2010; Merriam 2004; Root and Ngampornchai
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2012). This study draws upon the transformational learning theory as the framework to explore
how participants in this study experience significant change and developed ethnocultural
empathy and increased civic engagement. With service-learning participants where reflection is
utilized as part of the curriculum, it is expected that there will be higher ethnocultural empathy
rates and increased civic activity among those students than among the mission trip participant
group.
Ethnocultural Empathy and Intercultural Competence
Today, people are more frequently encountering individuals of different cultural and
ethnic backgrounds through international travel, globalized media, encounters with migrants,
international students on college campuses, and globalized economies. For the field of cultural
anthropology, intercultural contact is a subject of interest because of the belief that intercultural
contact increases cross-cultural competence and empathy while decreasing ethnocentrism
(Borden 2007; Crabtree 2008; Rasoal et al. 2011; Stanlick and Hammond 2016). Researchers
have posited that empathy plays a central part in social interactions, both informally and
professionally (Rasoal et al. 2011; Stanlick and Hammond 2016). One subset of empathy is
ethnocultural empathy. Ethnocultural empathy is defined as cultural empathy towards individuals
of racial and ethnic cultural groups different from one’s own ethnocultural group (Wang et al.
2003). There have been several recent studies exploring the development of empathy among
students through service-learning (Beisser 2015; Brown 2013; Everhart et al. 2016; Stanlick and
Hammond 2016). But there have been very few studies exploring empathy development through
other cultural immersion experiences, such as mission trips.
Empathy is one of the internal outcomes of intercultural competence (ICC), which is
comprised of skills, knowledge, and attitudes gained through service-learning (Beisser 2015;
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Deardorff and Edwards 2013; Doerr 2011). Within the globalized world in the 21st century,
institutions of higher education recognize the need for their students to develop ICC in order to
promote cooperation and understanding of people from all over the world (Deardorff and
Edwards 2013). Deardorff and Edwards (2013) defined ICC as “effective and appropriate
behavior and communication in intercultural situations” (160). There are five elements that are
specific to student development of ICC: attitudes, knowledge, skills, internal outcomes, and
external outcomes (Deardorff and Edwards 2013: 160). The internal outcomes for ICC
development among students include flexibility, adaptability, and empathy (Deardorff and
Edwards 2013: 161). External outcomes include visible empathetic behavior and interpersonal
communication (Deardorff and Edwards 2013). The internal outcomes, including empathy, and
external outcomes are the result of attitudes, knowledge, and skills developed through servicelearning and transformational learning (Deardorff and Edwards 2013).
Ethnocultural empathy is also known as cultural competence or culture empathy (Rasoal
et al. 2011; Wang et al. 2003). Researchers believe that ethnocultural empathy goes beyond
general empathy and includes understanding and accepting another’s culture (Rasoal et al. 2011).
Examining rates of ethnocultural empathy among students can help to determine if cultural
immersion experiences, where students engage with cultural groups different from their own, can
enhance intercultural development and transformative learning among those students (Kiely
2005; Patch and Allen 2010; Stanlick and Hammond 2016). Developing ethnocultural empathy
among individuals can help to promote mutual understanding between people of different racial
and cultural backgrounds on cognitive, communicative, and affective levels (Wang et al. 2003:
222).
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Researchers have developed many different scales to conceptualize and measure empathy
effectively (Lietz et al. 2011; Stanlick and Hammond 2016; Wang et al. 2003). Wang et al.
(2003) believed that ethnocultural empathy is a learned ability and a personal trait that can be
developed over time and assessed. Wang et al. (2003) developed the SEE to measure
ethnocultural empathy across four factors: Empathic Feeling and Expression, Empathic
Perspective-taking, Acceptance of Cultural Differences, and Empathic Awareness. The
dimension of Empathetic Feeling and Expression (EFE) focuses on communicative empathy,
verbal expression of ethnocultural empathic thoughts and feelings toward members of other
racial or ethnic backgrounds (Rasoal et al. 2011: 6; Wang et al. 2003: 224). Empathic
Perspective-taking (EP) is understanding the thoughts and feelings of individuals of diverse
cultural backgrounds (Wang et al. 2003: 224). Acceptance of Cultural Differences (AC) includes
accepting and understanding behaviors of cultural groups different from one’s own, while
Empathic Awareness (EA) focuses on how society, the media, and job markets treat other
cultural ethnic groups (Rasoal et al. 2011 Wang et al. 2003). Each of these four subscales
incorporate the emotional, rational, cognitive, and social dimensions of ethnocultural empathy,
similar to the four dimensions of critical written reflection, according to Mezirow’s
transformational learning theory (Malkki 2010).
Studies showed that the SEE can be used to measure and compare ethnocultural empathy
among genders and among students in health care education programs (Cundiff and Komarraju
2008; Rasoal et al. 2009). Levels of ethnocultural empathy were effectively measured using the
SEE, and the data results were used to enhance diversity program training within the private
business sector. Such programs work to address any and all important and practical problems
females and cultural minorities face when gaining access to positions of authority. Other aspects
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of these programs focus on the importance of ethnocultural empathy in health care student
training to provide the best level of ethical care for people of different cultural backgrounds
(Cundiff and Komarraju 2008; Rasoal et al. 2009). To analyze connections between servicelearning trip experiences and changes in student empathy, the SEE provides a reliable
measurement of the cognitive growth in student ethnocultural empathy (Stanlick and Hammond
2016).
Anthropology, Service-Learning, and Mission Trips
This section reviews the engagement between anthropology with service-learning and
mission trips. Anthropology and service-learning offer each other valuable tools and concepts
that can be used to further research and theory (Keene and Colligan 2004; Patch and Allen
2010). Anthropology provides service-learning with the methods and theories to lessen culture
shock, to stimulate intercultural competence among students, and to develop ethnocultural
empathy (Keene and Colligan 2004; Patch and Allen 2010). In return, service-learning
experiences provide anthropologists with a pedagogical method that values collaboration
between researchers and community members and helps overcome anthropologists’ “otherizing”
of their research participants (Medeiros and Guzman 2016). In recent years, anthropological
research has focused on examining the development of intercultural competencies among
students through ethnography and participant observation when students interact with individuals
of different cultural backgrounds (Gleason 2017; Medeiros and Guzman 2016; Patch and Allen
2010).
Anthropological methods, including participant observation and ethnography, provide
avenues for students to process cognitive dissonance during their service-learning experiences
(Gleason 2017; Kiely 2005; Medeiros and Guzman 2016; Patch and Allen 2010). Cognitive
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dissonance is defined as a temporary gap that exists between what we think we know and the
reality that contradicts our beliefs and views of the world (Doerr 2013; Kiely 2005). Cognitive
dissonance is nothing new to anthropology. Cognitive dissonance is culture shock within the
anthropological discipline. This culture shock occurs when students experience something
completely new and different from their culture and world-view and are forced to function, think,
and learn in ways to which they are not accustomed (Kiely 2005: 10-11; Patch and Allen 2010).
Ethnography and participant observation can help students process their culture shock and gain
empathy through intercultural competence and transformational learning (Kiely 2005; Medeiros
and Guzman 2016; Patch and Allen 2010; Roberts 2008). This thesis aims to add to the applied
anthropology literature as it examines how students view and interact with other cultures. This
study also adds to the anthropological literature by exploring two different types of experiential
learning and comparing how effective they are to develop intercultural understanding among
college students. Utilizing applied anthropological methods within these programs could
establish effective programming to increase intercultural competence among students and further
the engagement of applied anthropology (Copeland et al. 2016).
Critiques of Service-learning, Mission trips, and Voluntourism
This thesis, so far, has examined the scholarship on service-learning, mission trips, and
ethnocultural empathy and how transformational learning can produce such empathy and
intercultural competence. While it is necessary to examine the literature and the positive
outcomes and benefits of service-learning and mission trips, it would be negligent to ignore the
critiques of service-learning and mission trips within the literature. There are parallels between
service-learning, mission trips and voluntourism; however, service-learning incorporates a
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balanced, reciprocal relationship with educational learning (Gleason 2017). However, servicelearning is still prone to the same critiques as mission trips and voluntourism.
Research on service-learning and short-term mission trips show remarkable similarities
with research on tourism, specifically voluntourism. Voluntourism is the combination of
volunteering and tourism. Individuals travel abroad and perform volunteer service in the
communities they visit (Verardi 2013; Woosnam and Lee 2011). Many researchers have
critiqued service-learning, mission trips, and voluntourism for involving many risks that could
cause more harm than good for the community they are serving (Brondo et al. 2016; Doerr 2011;
Gilbert and Hamilton 2009; Gleason 2017). Researchers have questioned the positive impact of
these trips and whether these trips do, in fact “do good” and serve the local communities, rather
than the students (Doerr 2011; Gleason 2017). So often, these service-oriented projects fall into
the trap of fantasizing or commodifying poverty, inducing unequal power distribution between
students and community members and creating a paternalistic view of the culture and community
(Doerr 2011).
One of the many critiques about service-learning is the lack of community participation
in the planning of the service portion and the absence of reciprocal learning relationship between
the students and the community members (Eyler and Giles 1999; Gleason 2017). It is imperative
for effective and ethical service-learning to have an equal power distribution among the
participants of the service-learning project (Doerr 2011: 72; Stoecker and Tryon 2009). The
participants not only include the students who are learning about the community and performing
service for the community, but community leaders and members are also a part of the
participation (Doerr 2011; Eyler and Giles 1999). More often than not, service-learning
facilitators focus in on service being done for the community, rather than service being done with
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the community (Doerr 2011). The intentional exchange of service emphasizes equal power
distribution and the focus on the local community. Scholars are not naïve to the fact that no
model or framework of service-learning will have all the answers of how to do “good” servicelearning (Doerr 2011; Eyler and Giles 1999). However, they can provide ways to encourage
educators and students to remember the context of their project and to leave room for community
participation (Doerr 2011).
Without a critical eye and awareness of the impact on the local community, servicelearning projects and mission trips could cause more harm than good, despite all the good
intentions. Anthropology provides ways for educators and facilitators to educate students and
participants about different cultures and how to engage with other community members by
emphasizing the importance of community input and reducing the touristic elements of the trip
(Doerr 2011; Howell 2009). This study aims to add to the literature of service-learning and
mission trips on student development and to provide recommendations to increase ethnocultural
empathy and intercultural competence among participants, without decontextualizing the local
community, romanticizing poverty, or distancing the “other.” This study aims to add to the
mission trip and service-learning literature by exploring the empathy development among
students after they participate in mission trips and service-learning. This study draws from
literature about the transformative learning theory and how it relates to written reflection for the
cognitive development of students. This study also aims to add to the anthropology literature by
understanding how students engage with different cultures and enhance their understanding of
other cultures.
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CHAPTER III
SETTING, METHODS, AND SAMPLE
Introduction
In order to contextualize the findings of this study, it is imperative to understand the
setting and background of MC and Clinton, MS where the student participants reside and spend
most of their time. It is also important to understand the heritage and tradition of MC as a small,
Baptist-affiliated private university because it is integral in understanding why students and their
families choose MC for their education. This chapter also presents the research design and the
methods of data collection and data analysis for this study. The methods section describes how
the qualitative and quantitative data were collected to answer the research question framing this
study. Statistics and qualitative textual analysis were run for both hypothesis testing and
contextualizing the statistical results. Findings are presented in the following chapters.
Setting and Background
Mississippi College (MC) is a small Christian, liberal arts, private university. The
university is affiliated with the Mississippi Baptist convention, which lends its Baptist heritage in
the mission and vision statement of the Institution. The small university is situated in Clinton,
Mississippi about twenty minutes from the Jackson-Metro Area. It is a co-educational, semesterbased university (Mississippi College Data Sets 2018).
Founded in 1826, MC strived to promote academic excellence and leadership among its
students (Mississippi College 2018). MC’s mission and vision statement promotes the
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development of its students and encourages them to utilize their skills and what they have
learned at MC as they pursue careers, learning, and service to God and others (Mississippi
College 2018). The long-standing Baptist heritage and tradition at MC is evident through its
Christian Development office, which oversees the organizing of the required Chapel sessions,
and the fact that most faculty, staff, and students identify as Baptist or Southern Baptist. Every
student, both first-year freshman and new transfer, are required to take chapel as part of the core
requirements to graduate (MC Undergraduate Catalog 2018). Depending on the student’s
classification of matriculation at MC, the number of semesters vary from 1-4 semesters of chapel
(MC Undergraduate Catalog 2018).
MC offers over 80 undergraduate majors and over 50 graduate areas of study (Mississippi
College 2019). These programs range from music and fine arts programs to humanities and
social sciences, to business programs to medical science focused programs such as nursing, preoccupational therapy, physician’s assistant program, and a medical science master’s program.
This wide range of majors and programs offers students a variety of undergraduate and graduate
majors to choose from.
Despite numerous studies examining the academic and civic benefits students gain from
service-learning, the concept is still trying to gain traction at smaller institutions (Astin et al.
1999; Eyler and Giles 1999; Einfeld and Collins 2008; Kiely 2005; Patch and Allen 2010;
Stanlick and Hammond 2016). In some instances, service-learning programs remain underfunded
and understaffed. This is the case at MC strives to promote academic excellence and leadership
among its students through learning and service (Mississippi College 2018). With service being a
central aspect of the mission and vision of MC, international and domestic mission trip
participation are ways MC students can serve within the Baptist heritage and tradition. One of
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the core missions of these trips is proselytizing and “spreading the gospel” (Howell 2009; Priest
and Priest 2008). Several times a year, MC students decide to travel to places around the world
to share their Christian faith and perform acts of service, such as medical clinics (Mississippi
College 2019).
The 2017-2018 data report from MC stated that the total full-time undergraduate student
population was 3,242 students. Of those 3,242 students, only 151 are international students.
Sixty-two percent of the undergraduate population are female, and 69.3 percent of the student
population claim Mississippi state residency. Of the undergraduate students, 70.9 percent report
their ethnicity as white and 18 percent of report their ethnicity as African-American/Black. Other
minorities reported are Hispanic/Latino, American Indian, Asian, Pacific Islander, and Biracial
as less than ten percent each.
As service remains central to the mission of MC, the Community Engagement
Committee was formed in 2013 to help coordinate opportunities and experiences in accordance
to MC’s mission statement “to reflect its responsibility of service to the community” (Mississippi
College 2018). The responsibilities of the Community Engagement Committee include creating
initiatives to get students involved in community engagement, providing resources and aid to
faculty and staff in coordinating service, assessing community service and engagement at MC,
and publicizing ways MC meets its mission to service the community. The service-learning
courses at MC fall under this initiative.
Methods
Research Design and Data Collection
This project was conducted as a post test case study in order to measure ethnocultural
empathy and civic engagement among MC students after they completed a service-learning
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course or mission trip. This design was chosen because it involves measuring groups of people
“after an intervention takes place” (Bernard 2011: 93). In this study, the intervention was either a
service-learning course experience or a mission trip experience.
There were two phases of data collection: participant observation and interview sessions.
I conducted participant observation in three classrooms after obtaining permission from the
college and the professors. I utilized participant observation of service-learning and potential
mission trip students before the interventions to have a better understanding of thoughts and
perceptions before these experiences. The courses observed were: Generalist Practice IV, (a
required course that all social work seniors must take in order to graduate), Circus Arts, (a
physical education class that can be taken in fulfillment of the physical education core,) and
Global Dimensions of Business, (a 300-level survey class designed to instruct business school
and international studies students about the global aspects of business in the 21st century). These
classes were chosen as they were the only undergraduate courses offered with a service-learning
component, which fit the desired sample for this study.
I observed classes for six weeks and spoke informally with the students to gain some
perspectives of students during the service-learning experience. During this time, I also visited
the Baptist Student Union (BSU) and spoke with one of their team leaders about their mission
trips. I attended a medical mission trip interest meeting and a BSU large group worship where
the head of the Nehemiah Teams, a college mission program, gave a talk about missions as part
of a larger mission conference at one of the local Baptist churches.
After conducting participant observation, I commenced Phase 2 interview sessions.
Thirty-eight students were interviewed (N=38), of which twenty were service-learning students
and eighteen were mission trip students. The span of time between the service-learning course
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and mission trip and the interview sessions varied from a couple of months to 2 years. The
service-learning students were previously enrolled in one or more of the following courses:
Ministry of the Church, The Multicultural Classroom, English Education Course, Circus Arts,
and Generalist Practice IV. This list of courses was provided by a MC faculty member who was
also the resident service-learning coordinator and contact person for the Committee of
Community Engagement. One of her tasks as the coordinator is to train faculty in how to utilize
service-learning pedagogy in the classroom and to assist them in making contact with
community partners. I chose these students specifically to interview because they enrolled in
classes which were in contact with the community partner on a weekly basis. Students from
Global Dimensions of Business were only observed during the participant observation phase as
they did not have weekly contact with their community partner, the Mississippi Development
Authority. Table 1 depicts the courses observed during participant observation and the servicelearning projects those classes completed in that semester. The social work course participated in
an Adopt-A-Senior project where students were assigned to a senior citizen to learn more about
their lives and to interact with through the programs available at the 4C’s. The global business
course service partner was the Mississippi Development Authority, international division, whose
job entails providing information about potential international trade partners for Mississippi
economy. The circus arts students served at an after-school program where students helped 3rd
and 4th grade children with their reading and math homework.
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Table 1

Courses observed for participant observation and the corresponding service project

Course #

Course Title

SWK 434

Generalist Practice IV

GBU 335

Global Dimensions of
Business

PED 121

Circus Arts

Community Partner
(CP)
Clinton Community
Christian Corporation
(4C’s)
Mississippi
Development
Authority,
International division
The Discovery Center

Service Project
Adopt-A-Senior – Senior
Citizen program
Group Research Project
for CP

After-School tutoring
program (math &
reading)

The social work class partnered with a community organization known as the Clinton
Community Christian Corporation, (4C’s). The students were assigned by the director of the
4C’s to work with the Adopt-A-Senior program. Students were required to meet with their
adopted senior citizen at least once a week before the next class period on Wednesday. This
course was designed for social work students to serve the community while gaining further
understanding of the course content and a broader appreciation of the discipline (Lawson 2018).
The second service-learning class was the business class, Global Dimensions of Business.
This class was designed to provide students with a better understanding of the global nature of
businesses through the study of export and imports and the cultural norms and social issues
affecting certain parts of the world and their economy. This course was unusual regarding
service-learning. Students also were required to provide recommendations in a detailed written
report to the MS Development Authority’s International Trade division regarding the country’s
potential as an exporting partner or a foreign direct investment for Mississippi. While the other
two classes had consistent contact, once a week, with the community partner, the business class
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only met the community partner at the end of the semester when the students presented their
research report.
The third course was a physical education class called Circus Arts. The physical
education class went to an after-school care program in Clinton, MS at least once a week. Their
service project was to tutor a child for their math homework. The child was assigned to the
student by the supervisor of the program. After tutoring was completed and if there was time left
over, students would entertain the kids by facilitating games or crafts. One student showed off
her new-found juggling skills. The students were very enthusiastic about the service-learning
project and said that they looked forward to going every week.
Participant recruitment began through emailing the students from the various servicelearning courses. I also recruited mission trip students by emailing groups who had previously
gone on mission trips. Students were blind carbon-copied on the emails, so their identities were
kept confidential. I used the snowball sampling method with some participants as it became more
difficult to recruit students through email.
Phase 1, participant observation, commenced at the end of September 2018 and ran until
December 2018. Phase 2, interviews, began in January of 2019 when students returned for the
Spring semester. The interview sessions were not recorded in order to help protect the
participants’ identities. The interview sessions started with reading the informed consent script to
the participant, emphasizing their right to skip any question they felt uncomfortable answering
and that the information gathered would be kept confidential. The student then completed the
Scale of Ethnocultural Empathy (SEE) by Wang et al. 2003 (see full scale, appendix A).
The SEE questionnaire was a 31-item scale asking participants to read the same list of
randomly sorted statements and to indicate whether they agree or disagree with the statements
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using a 6-point Likert-type scale (i.e. 1 = “Strongly disagree” to 6 = “Strongly agree”) (Wang et
al. 2003). The SEE questionnaire statements each pertain to the factors measured for
ethnocultural empathy: Acceptance of Cultural Difference (AC), Empathetic Awareness (EA),
Empathetic Feeling & Expression (EFE), and Empathetic Perspective-taking (EP) (Wang et al.
2003). The questionnaire session lasted approximately 15 minutes. There were positive and
negative statements to account for any response bias (Wang et al. 2003).
After completion of the scale, I conducted the interviews. These were done consecutively
to save time for the participant with busy school and work schedules. Interview sessions were
semi-structured with open-ended questions about the participants’ service participation, their
preconceptions before participating in those experiences, and what they learned about themselves
and about the communities with whom they worked. Interviews included questions asking
students to detail their experiences in service-learning or mission trips, why they chose that
specific experience, and if they were currently serving in the surrounding Clinton/Jackson
community (see Appendix B for full interview guides). There were interview questions specific
to service-learning experiences and specific to mission trip experience in order to compare the
two sub-groups of the sample population. Interviews lasted around 30-45 minutes and data was
captured through hand-written notes. All quotes presented in the analysis were written word for
word.
Demographic questions were also asked in order to determine trends among the student
population at MC. Demographic and descriptive statistics were run in MS Excel and IBM SPSS
25, respectively. Variables examined were age, class year, religious denomination, SEE Scores,
family income, major, gender, ethnicity, and state of residence. Table 2 includes a break-down of
both the service-learning students and the mission trip students and the frequency of
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demographic information among participants: age, gender, ethnicity, class year, religious
denomination, and family income.
The rest of the interview questions pertained to other dependent variables such as selfselection, reflection, and continued community service hours. These variables were included
because they might influence ethnocultural empathy rates among students and help answer the
research question if there was a difference in the intercultural development among students. A
question about self-selection or student selection is included to see if student-selection of the
cultural experience influenced ethnocultural empathy scores (Stanlick and Hammond 2016). The
interview question about reflection was included because it is a critical element of servicelearning experience for students to engage cognitive dissonance (Eyler and Giles 1999; Kiely
2005; Patch and Allen 2010; Doerr 2013; Stanlick and Hammond 2016).
The semi-structured interviews provided qualitative data in conjunction with the
quantitative data and revealed underlying motivations and behaviors associated with the
participants’ experiences with service-learning and mission trips. The interviews were designed
to provide insight into the participants’ experiences and cognitive processes (Stanlick and
Hammond 2016). Through the use of semi-structured interviews, I was able to examine how
students reflected on their experiences and how this contributed to transformational learning and
development of ethnocultural empathy (Kiely 2005; Borden 2007; Stanlick and Hammond
2016).
The Sample
The interviewed students’ (N=38) ranged in age from 19 to 38 years old. Demographic
information about the sample is displayed below in Table 2. The mean age was 21.5 years old.
Thirty-one students were female and seven were male. Twenty-seven students were seniors,
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eight were sophomores, and there were three juniors. Majors included: Christian Studies,
English-Literature, Writing, and Education, Psychology, Marketing, Social Work, Nursing,
Administration of Justice, History, Spanish, International Studies, Public Relations, and
Kinesiology. Twenty-four students were residents of Mississippi while the rest claimed out-ofstate residency. No international students were interviewed as they did not respond to the
recruiting emails. Based on the students’ reports of their family’s annual income, most came
from an upper middle-class economic.
Table 2

Categorical Demographic Data by Sample Subgroup and Sample Total

Variable

Age

Gender
Ethnicity

Class Year

Family Income

Religious
Denomination
Mississippi
Resident

Categories

Mission
Trip
(N=18)
2
16
0
3
15

Total
(N=38)

19
20-22
>22
Male
Female

ServiceLearning
(N=20)
1
16
3
4
16

White
Black
Hispanic/Latino
Biracial
Sophomore
Junior

15
3
2
0
3
1

17
0
0
1
5
2

32
3
2
1
8
3

Senior
<50,000
50,000-75,000
76,000-100,000
>100,000
Not Reported

16
1
3
5
2
9

11
1
6
2
2
7

27
2
9
7
4
16

Baptist
Nondenominational
Other
Yes
No

12
6
2
11
9

9
7
2
13
5

21
13
4
24
14
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3
32
3
7
31

Conclusion
This chapter described MC as the background and context of this study. Mixed methods
were utilized in a post-test research design for data collection, including participation
observation, the Scale, and semi-structured interviews. This chapter concluded with a brief
description of the sample. The next chapter presents the results from the qualitative analysis.
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CHAPTER IV
QUALITATIVE ANALYSIS
Introduction
This chapter presents the qualitative analysis of this study. The research question framing
this analysis is as follows:
Is there a significant difference between the intercultural development of MC students
who went on mission trips and the intercultural development of MC students who enrolled in
service-learning courses?
Mission trips and service-learning courses both entail cultural immersion experience, yet
these two experiences tend to yield different end results and benefits for student development
(Beyerlin et al. 2011; Gleason 2017; Kiely 2005; Manitsas 2000; Patch and Allen 2010; Walling
et al. 2006). This study utilized textual analysis to identify themes from participant observation
and the semi-structured interviews. These themes were then used to help answer the research
question and determine whether there was a difference in the intercultural development of the
two groups, service-learning and mission trips.
Qualitative Analysis Results
Coding for Themes
Qualitative analysis was run through QDA Miner, an analysis software from Provalis
Research, and also completed by hand. I coded all participant observation field notes and semistructured interviews using textual analysis from personal hand-written notes. Audio recordings
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were not used during data collection in order to maintain participant confidentiality. All
participant responses presented in this thesis were captured word for word during the interviews.
Any names mentioned from this point on in the thesis are pseudonyms so as to protect the
identity of the student participants. I coded for themes that were mentioned multiple times by
students during participant observation and interview sessions. These themes were pre-selected
as variables from the literature regarding elements of service-learning and outcomes of both
service-learning and mission trips (Beyerlin et al. 2011; Doerr 2011; Eyler and Giles 1999;
Gleason 2017; Kiely 2005; Manitsas 2000). Variables such as location of mission trip, the type
of mission trip, the service-learning project, and the course associated with the project were also
coded to provide background and location of the students’ experiences to be able to put the
students’ remarks in context. Table 3 presents the themes that were pre-selected from the
literature review and present from the interview data. The table describes themes that emerged
from the service-learning and the mission trips interviews. They are separated into two columns
because the participants spoke about the themes in different ways within their interviews. This is
to give an image of how the students drew different conclusions from their experiences.
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Table 3

Coded themes from qualitative analysis of interviews from service-learning and
mission trip students and literature review

Categories
Community &
Culture

Service-learning Student
Responses
• Diversity
• MC Bubble
• Cultural appreciation

Mission Trip Student
Responses
• Cultural Differences
• Different languages
• Close-knit community

Poverty

•
•
•

Low-income
Race-based inequality
Parents working 2 jobs

•
•

No running water
Children with no
clothes and no shoes

Privilege

•
•
•

Stable Home life
Privilege
MC bubble

•
•
•

US Citizens
Education
Running water

Reflection

•
•

Reflection essays
Reflection response to
feedback
Reflection journals
Mission Part of Faith
Faith and Social Justice
Faith and service
Stereotypes
Family Bias
Lack of knowledge

•
•
•

Trip Journals
Personal Journals
Bible Study reflections

•
•

Strengthened faith
Grow in Faith

•
•
•
•

Physical challenges
Language barriers
Cultural barriers
Re-entry into USA

Continued Volunteering
Changed major/career b/c of
service

•

Desire to return to
mission field
Worked with int’l
students

Faith

Challenges &
Biases

Empathy

•
•
•
•
•
•
•
•
•

•

Analysis of Participant Observations
Participant observation of both service-learning courses and mission trip interest
meetings provided background information about service-learning education at MC and mission
trip rhetoric and interest among MC students. This section presents field observations from
participant observation of both service-learning and mission trips. There was one other business
44

class that was being offered with a service-learning component, but it was a graduate 6000 level
course and therefore not within the parameters of the sample for this study. The type of class and
project was coded because it showed elements of service and learning that was being conducted.
There were three classes: a social work generalist practice course, a business course about the
global dimensions in business and a physical education class. Participant observation included
attending in-class lectures and observing students working at the service partner or on their
service-learning project. One of the main purposes of participant observation was to identify and
observe the service aspect and the reciprocated learning element during the experience. This key
observation is to help provide insight into the student experiences and how it might affect the
post-experience interviews and empathy scores.
The social work class was the best example of balanced service and learning where both
the service aspect and the learning element held equal weight and equal importance. Students not
only learned how to apply their social work skills in real-world situations through practice, they
also learned more about the community and the social norms of the community, such as
disparities of socio-economic differences and lack of programing for certain populations like
senior citizens. When asked if they were enjoying the service-learning project, student responses
indicated that they were enthusiastic about practicing what they had learned in the classroom
while also serving the community through building relationships with the senior citizens.
The service portion of the global business class was providing a well-written research
report to the MS Development Authority – International Trade Division detailing in-depth
research of the import and exports of a single country and an overview of U.S. and Mississippi’s
current trade relationship with that country. In addition to observing class time where the
professor lectured, I also observed the students as they worked in teams on their service research
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project outside of class. The service-learning project, from observation, looked to be just like any
other group class project. There was a lack of connection with the community partner. The
business class students reported that they didn’t know anything about the community partner
other than what the website told them, so there seemed to be little to no relationship with the
service partner. This contrasts with the other two courses where students had a strong
relationship with the service partner and the community members. They also thought there was
too much emphasis on the service research project and not about the learning aspect of the
project.
The students in the circus arts class were enthusiastic about the service-learning project.
Although little academic learning was produced, the end results of this service-learning course
observed in students included desire to continue serving the community partner. This was
indicated by the students’ informal conversations toward the end of the semester.
Mission Trip Observations
Participant observation of mission trip experiences involved attending a medical mission
trip interest meeting and visiting the Baptist Student Union’s worship service on a Monday night.
The medical mission trip interest meeting was organized in conjunction with the pre-dental
program and the medical science program at MC. The worship service was chosen specifically
because one of the founders of the Nehemiah Teams, a mission trip organization, was coming to
speak. The goal of the participant observation of mission trips was to understand the mission trip
discourse among students and individuals who were advertising about the mission trips.
There were two main observations from the mission trip participant observation:
volunteer service and mission trip rhetoric. The medical mission trip interest meeting focused
primarily on the service part of the trip. The talk was given by the director of Christian Dental
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Society which is an organization that sponsors short-term mission trips. Another aspect of
service of the medical mission trips was to teach medical care and procedures to the local
community members by using tools and methods known to the local community. The rhetoric of
his talk was about a call to service, with the call to evangelism, the core component of mission
trips, coming second. “Healing physical needs opens the way for spiritual needs” (Col. Robert
Meyer, Medical Mission Interest Meeting, Oct. 1, 2018). In my observations of the medical
mission interest meeting, I saw that there was a focus on service to the communities, but also a
focus on the benefits from going on the mission trip for the cross-cultural immersion experience,
which is similar to the concept of voluntourism. He stated that the benefits of going on medical
mission trips were: enhanced core values, knowledge, skills and attitudes of service, and an
increased appreciation of international experiences through cross-cultural immersion.
One of observations I made, especially during the BSU large group meeting, was the
rhetoric used to advertise the mission trips. In mission trip literature, the advertising language is
referred to the “missionary call” (Howell 2009: 206). This was used in both interest meetings,
but it was also the sole focus of the BSU large group speaker. The speaker referenced several
passages from the Bible where it talks about going to all the nations and being obedient to the
Great Commission: “Therefore, go and make disciples of all nations” (Matthew 28:19a, NIV).
This rhetoric can influence the motive of going on a short-term mission trip, where the focus
turns away from serving with and for a community as in service-learning, and turns towards a
saving souls focus of intentionally taking the gospel to a different culture and a different
language. The motive of short-term mission trips becomes sacrificial with no intentional benefits
except the knowledge that students and individuals are evangelizing the Christian faith to local
communities. The two main observations from the mission trips are very different. One focuses
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on serving local communities and benefiting from the knowledge and skills gained on the trip,
while the other focused on the mission trip rhetoric of the missionary call. The focus of both
mission trip interest meetings were on benefits for the participants rather than the service to the
community. They did not provide an in-depth understanding of the community context or the
needs of the community, placing the emphasis of the trip mainly on the participants’ benefits and
the mission call. These different focuses were similar in that they did not even acknowledge the
agency of the local communities they were planning to serve. The focus on participant benefits
and mission call reflected what was seen in the literature (Beyerlin et al. 2013; Howell 2009;
Priest and Priest 2008; Walling et al. 2006).
Participant observation of service-learning courses and mission trips unveiled unique
pictures of how these two experiences view and conduct service and community engagement.
Service-learning courses at MC maintained focus on student work fulfilling a community need
while also learning from the experience. Mission trip interest meetings and speakers provided a
deeper understanding of the mission trip rhetoric at MC among mission trip administrators and
students as well. Participant observation provided a necessary comprehension of how students
viewed and understood the service-learning and mission trip experiences.
Analysis of Semi-Structured Interviews
Analysis of the semi-structured interviews was done by hand and through QDA miner by
Provalis research. Themes were pre-selected from previous literature and others were selected
from the interviews and added to the list of themes (see Table 2 above). This section outlines and
presents the themes extracted from both service-learning and mission trips interviews. There are
themes only referenced by one or the other and will be presented separately. Finally, this section
shows how the qualitative analysis of the data helps to answer the research question of this study.
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Interview Qualitative Analysis
Types of Experience – Service Learning and Mission Trips
To contextualize the qualitative analysis, I coded for the type of experience the students
reported. For the service-learning sample, I analyzed the type of community partner and service
conducted for the community partner. In the mission trips sample, these themes included details
about the mission trip location and activities.
When I coded for type of experiences for the service-learning sample (N=20), there were
six different service-learning projects. I analyzed for this theme because it provided background
and context to the service-learning project. The themes were also coded because they gave
context to what students did during their experiences and what they learned.
There were twenty students (n=20) interviewed in the service-learning sample. Several
students, because of their specific major or education endorsement, took multiple servicelearning classes. Six students told me about their experience in their Ministry of the Church
course where they served a ministry organization in downtown Jackson by working with
elementary-aged kids. The Ministry of the Church course is a required class for the Christian
Studies Major. Due to the Baptist heritage of MC, a major like Christian Studies and a class like
Ministry of the Church is unique to MC and its curriculum. Three students reported their servicelearning project in their teaching English as a second language (TESOL) as working with
English Language Learning students in the Clinton public schools. Three students were in the
Multicultural Classroom class where the service-learning project was facilitating a Cultural Fair
to provide educational resources about different cultures to 4th graders in the public school. Six
students were in the Physical Education class about Circus Arts and they served a local
community organization’s after-school care program for elementary-aged children. Two
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students took a class on educational methods for English Education where their service-learning
project was preparing and teaching lesson plans at an after-school program in Canton, MS. Three
students participated in a service-learning project with the 4C’s working with senior citizens.
Eighteen students (n=18) were interviewed as part of the mission trip sample. Out of the
eighteen students, sixteen students participated in international short-term missions. Two
students participated in domestic short-term missions. The breadth of the mission trip variety,
though not comprehensive, is evident in the students’ experiences, which I will describe below.
Six students traveled to Columbia and Peru in South America to do medical missions in
rural villages along the Amazon River. One student traveled to Peru through the International
Mission Board (IMB), not a part of the medical missions. Another student traveled to Indonesia
as part of the Nehemiah Teams, an IMB branch geared to recruit college students for short-term
mission trips. One student traveled to Mexico and Argentina on two separate mission trips. Two
students traveled to Kenya. One student went to China on a trip sponsored by the BSU at MC.
Two students traveled to the Philippines, but were sponsored by different organizations and went
at different times. Two other students traveled to Cambodia, one taught English in an
international school and the other student traveled with a group for the sole purpose of
evangelizing to the Khmer people about the Christian faith. The one student who participated a
domestic mission trip recounted her time in Las Vegas, Nevada where she worked with a church
to share the Christian faith with casino workers. The other student who did a domestic trip
participated in several disaster relief mission trips in Texas and Louisiana where she interacted
with low-income communities.
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Community and Culture
I coded for community and culture because one of the outcomes of cultural immersion
experiences, such as service-learning and mission trips, was cultural awareness and appreciation
of community (Borden 2007; Deardorff and Edwards 2013; Gilbert and Hamilton 2009; Gleason
2017; Root and Ngampornchai 2012). Students were asked what they learned about the
community to see if there was a difference in how they viewed the people and the culture they
encountered. This was coded to learn more about the student perspective of the communities.
Service-learning students served the local communities of Clinton and Jackson metroarea. Students assumed the community to be familiar to them prior to beginning the servicelearning project. During the service-learning project, the students found that their assumptions
about the communities were wrong. Several students mentioned how they had always thought
that the town they had lived in for several years was a predominantly white middle-class
community, but when they did the service-learning project, they said they never realized how
diverse Clinton really was. One student, a Christian Studies major named Jeff, said that he
“always assumed Clinton was a white town, but the curtain was raised,” and he saw that it was
more diverse than he had originally thought. Another student, an English writing major,
mentioned a bit of culture shock because it was not like the culture he grew up in or like the
culture of MC. Another student joked, “The MC bubble is very much real”; referring to a certain
element of isolation where students, faculty, and staff do not often engage with the communities
of Clinton or the Jackson metro-area. One student, who was an English Education major, even
went so far as to say: “I realized how much of a bubble I live in. Most students at MC don’t get
to see the state of the kids and downtown Jackson. They also don’t see the joy. MC ignore the
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atmosphere around them which is not good.” When asked what she learned about the
community, an English-writing major, Sara, stated:
I learned that the community existed. At MC and Clinton, we tend to push the struggling
lower-class Black Community to Jackson. You don’t see or acknowledge the problems
because you want to keep this picturesque college town.
With little to no interaction with the community members, the students expressed surprise when
they realized that the community was not what they originally thought it was.
There were two mentions of cultural appreciation from the service-learning students. One
service-learning student named Jenni, who had grown up in the low-income community of the
Jackson metro-area said she had a greater appreciation of her community and wanted to help the
children she worked with to have the same pride in their community. She said, “I was able to
step back and see the beauty of my hometown and really appreciate it.” The other mention of
cultural appreciation was by a student, Steven, who participated in the cultural fair that was the
service-learning project of the Multicultural Classroom course. Steven, who was an English
Writing major, interested in receiving his teaching English as a second Language (TESOL)
certification, stated that the whole project of helping to educate 4th graders about cultural
differences, appreciation and acceptance helped him appreciate the diversity present in his town.
I coded for community and culture in the mission trip interviews as well. The discourse
about community and culture among the mission trip students was different than the servicelearning students. Students who traveled internationally for mission trips reported the cultural
differences they observed in the communities they served. They were more focused on how they
knew it was a different culture than theirs.
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Multiple students mentioned the different languages they came into contact with on their
travels as one of their observations of the community. One student mentioned that there were
three languages spoken on the trip: Spanish, English, and a language that none of the
missionaries spoke. One student, Bethany, said that local community members had a very
different view about personal hygiene that was completely different than her own understanding
of good hygiene, which was difficult for her to comprehend. She said that there were days when
there was no water and no electricity, and they would go about their day going to work without
bathing or showering and that was something she was not prepared for. Bethany had family who
lived in Mexico working as long-term missionaries, so she was used to the mission trip life-style,
but living in Argentina and going to work every day with no showering or brushing her teeth was
extremely hard for Bethany to get used to.
The students traveling along the Amazon River reported a close-knit community in the
rural villages of Colombia and Peru. Several students from that mission trip said, that even
though the people in the villages didn’t have all the amenities of a first-world country like the
United States, it did not mean that they had any less of a life. These students saw the cultural
differences as something to be celebrated. One student said that she enjoyed helping other people
and interacting with people from another culture. Another student who traveled in Indonesia said
that they lived in the homes of host families who were not Christians. She said that they were
even more hospitable than some Christians in the United States. There were several students on
the mission trips who reported communities that were tight knit, regardless of whether those
communities were in South America, Indonesia, or Africa. This observation might be because a
tight knit community seemed vastly different from the communities in which the students live in
Mississippi.
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Poverty
I coded for the theme of poverty because it was mentioned by every student interviewed,
both service-learning and mission trip. Service-learning students spoke of their interactions with
children from low-income families as they tutored the children in an after-school care center or
at the ministry organization in downtown Jackson. One student commented in passing that there
were no parents around because they had to work two jobs in order to make ends meet, so
children were left to take care of their younger siblings. Students in the service-learning group
stated that the poverty they saw in Clinton, especially, was unexpected because of their
preconceived notion of Clinton as a predominantly middle-class income town. Students who
were serving the Jackson metro-area had heard that downtown Jackson was very impoverished
and very run-down. However, some out-of-state students said that so much poverty in the capital
city was unexpected.
Within the poverty theme, service-learning students commented on more disparities than
just the economic poverty experienced in Clinton and Jackson. Socio-economic disparities are
important to experience within service-learning because it draws students out of their own
comfort zone and challenges their personal worldviews. These challenges to students’
worldviews contribute to transformational learning as an outcome of service-learning (Kiely
2005). One student, Katy, who hailed from Mobile, Alabama, related her experience in the
service-learning project to her community growing up where there were families living at or
below the poverty line. She talked about the generational issues within the poor white
community she grew up in and how those issues shared similarities with the struggles and
hardships she witnessed while working with the kids at the ministry downtown. Most of the
children’s families lived below the poverty line. Another student, Matt, a Psychology major from
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Alabama, observed that the poverty experienced by the low-income children at the ministry
organization informed the children’s worldviews about their living circumstances and about
themselves. He said the children would joke about their future of being a baby momma or daddy
and how children would say things like, “Oh, you just another black boy” when an older child
was not doing well in school. One student, Sally, said:
I learned how isolated inner-city Jackson is from the suburbs and the rest of the city.
Inner-city hasn’t always been so poor. It used to be good and everyone evacuated when it
got bad. They ignored the people who stayed there. Just because they don’t have a lot of
money; they still had value. People treat inner-city Jackson like a pest rather than real
people.
The students’ observations indicated an improved understanding of the complexities of
race-based income inequality within the United States. Within the service-learning context, these
observations challenged students, causing them to experience cognitive dissonance and question
their worldview and understanding of the community. This cognitive dissonance helped to
develop students’ transformational learning and intercultural knowledge regarding inner-city
communities of Jackson and the other marginalized communities in Clinton.
The mission trip sample also mentioned poverty multiple times when they spoke about
their experiences and about the communities with whom they interacted. The mission trip
students reported more physical manifestations of poverty, rather than the social aspects of
poverty. Reports of villages having no running water or having to “rough it” were prominent
among the mission trip students’ interviews. A student who spent a week in Kenya noticed that
the local children at the Bible school the missionaries organized did not have any shoes, hardly
any clothes, and no stable homes. One student said that the community she visited in Peru was
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very rural, very indigenous, and “it was as third world country as you could get.” These
statements, while indicating the students’ observations of extreme poverty, seemed to gloss over
the deeper societal reasons of the economic disparities of these countries. Observations of
poverty in the mission trip experiences prompted students to appreciate what they had back in
the United States, but it never made them question their worldviews and understanding of the
complexities of poverty. This stands out as a difference in their intercultural development when
compared to the service-learning sample, where service-learning participants recognized the
complex nature of poverty and the socioeconomic issues that created and perpetuated poverty. In
relation to the research question, there was a significant difference between the intercultural
development of mission trip and service-learning students in their understanding of poverty
within the local communities.
Privilege of Self
The next theme I coded for was privilege. When students were asked what they learned
about themselves, they stated that they learned how privileged they were. Self-awareness of
privilege is an outcome from the service-learning context that can challenge students’
worldviews, triggering cognitive dissonance and transformational learning (Deardorff and
Edwards 2013; Doerr 2011; Eyler and Giles 1999; Gleason 2017; Kiely 2005). This theme was
an emergent theme from the interview sessions. Self-awareness of privilege was a trigger for
cognitive dissonance among the service-learning and the mission trip students. Service-learning
students reported self-awareness of their privilege during the interviews. Their privilege was
something they recognized about themselves during the experience and it caused them to
understand their position within the service-learning experience, in society and in the
community. While teaching lessons about grammar in Canton at an after-school program, a
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student, “Katie”, said she assumed the kids wouldn’t have wanted to be at the after-school
program because she wouldn’t have wanted to be there. She followed that statement up with
“That was my privilege, thinking that because I have a stable home life, I assumed home was a
safe place for everyone. But I learned that home isn’t that for everybody.”
One student, Samuel, who was part of the Circus Arts class said, “I never realized how
privileged I was to have both parents in the home.” He learned through his professor that many
of the children at the after-school program grew up in single parent households where it was rare
to have a positive male figure in the children’s lives. He said, “I never thought about the
importance and privilege of having two parents in the house growing up and how big of a
difference it would make in a child’s life.” Another student in the same service-learning project
said that the experience with tutoring the kids was a big reminder that experiences she thought
were standard for her childhood were not standard for the children she worked with. This
student, Beth, also recognized her privilege of being a white, middle class woman and how that
created barriers when trying to relate to the children who were predominantly low-income
African-American children. Still, another student, an English-Writing major, who took the
Multicultural Classroom course, realized his privilege in his place in the majority culture as a
white, Baptist male in the South. He realized that privilege affected how he could relate to and
understand the struggles that minorities face day to day.
Though not explicit, several students mentioned the MC-Clinton Bubble as privilege.
There is a certain privilege that comes with attending a private, Christian university where
students do not often interact with lower income communities such as the kids who attended the
ministry organization in downtown Jackson. One student referenced this privilege, saying that
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MC ignores the atmosphere of poverty that exists ten minutes down the road in downtown
Jackson, which is known for its impoverished inner-city communities.
The mission trip students reported their privilege in terms of feeling humbled for having
grown up in the United States in an affluent Christian community. One student, a Spanish major
named Emily, remembered going to visit her grandmother’s church mission in Mexico and
staying at a friend’s nice house that had running water. She and her family had a preconceived
notion about the poverty in Mexico. They mistakenly believed that because there were some
poor communities in Mexico, the entire country was impoverished. Another student realized her
privilege regarding her education and how much she took it for granted when the Kenyan people
had to work hard and sacrifice much for their education.
Another student observed how fortunate she was to have grown up in the United States
and how selfish and entitled she was too. She remembered living in the house of her host family,
and although they did not have extra money, they still insisted on feeding her and the other
students. Another student recounted her trip to Kenya and how it overwhelmed her emotionally
and mentally. She said, “It opened my eyes to all the self-entitlement and pride I never knew I
had.” She said that in the United States there is a strong sense of self and power, which doesn’t
exist in Africa.
Several other students reported feeling humbled by their experiences. These observations
had a more dramatic impact on students’ perspectives of themselves and the world around them.
Student’s observations also affected how they viewed American culture after returning to the
States. Many students said that it was a rough transition when they got back after their mission
trip. While their observations of poverty were superficial and did not provide a strong event of
cognitive dissonance, the students’ newfound awareness of their privilege indicates that a
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moderate level of cognitive dissonance occurred. However, there is little indication of long-term
effects on the mission trip students from this transformational experience when compared to the
service-learning students.
Reflection
I coded for reflection because reflection provides an avenue for students to process what
they have learned about themselves within the context of the service-learn and mission trip
experiences (Eyler and Giles 1999). Reflection is the written reflective essay used as a key
element for processing through cognitive dissonance and developing transformed learning.
Reflection was a key variable to code for because it guides students to become more self-aware
of their place in the community and in the world and moves students towards transformational
learning (Deardorff and Edward 2013; Eyler and Giles 1999; Kiely 2005).
Most of service-learning students reported that they wrote a reflection essay for their
professors. Students who participated in the Cultural Fair wrote a reflection essay for their
professor throughout the process of the project. The students responded to reflective prompts and
then wrote an open-ended essay at the end of the class specifically about the fair. Students also
commented on evaluations about the fair from the elementary teachers in their final reflective
essay. The evaluation was then used in the Multicultural classroom to see where students and the
project could help benefit the school better in future iterations of the project. The input from the
elementary teachers is important because for service-learning to be ethical and effective,
community involvement in project planning is crucial. Some students who enrolled in the Circus
Arts class did weekly journals for their professor about what they did at the after-school
program. One student who happened to enroll in three service-learning courses said that she
wrote reflections detailing what she worked on with the kids at the after-school program, what
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she taught the English Language Learning children at Clinton public schools, and a big reflection
about how the culture fair affected her. Several students mentioned having to do weekly journals
about what they did each week with the service-learning partner and then having to write one
large reflective paper at the end of the class. One student, a Psychology major, stated, “I wrote a
thank you to my professor for choosing the project location in one of my reflection papers
because it was such a great experience.” The students did not expand upon their reflections other
than that they did one and what format those reflections took. It is important to note that one
student did say that he was thankful to his professor because it was a great experience at the
location of the project and another student said the reflection paper included comments from the
elementary teachers’ evaluations of the cultural fair. Not much more detail was provided, though.
The students stated that they wrote journals about what they did. The medical mission
trip to Colombia and Peru was coordinated by the nursing school and they required students to
write journals every day. The students did not respond to reflective prompts like the servicelearning students. More than one student said they always wrote in personal journals when they
traveled, that it was a great reminder of what they had done and where they had been. One
student said that her journaling really made her think about why she was there. The mission trip
students who went on mission trips through the Nehemiah Teams said that their program
encouraged them to write in a journal about what happened every day and that team leaders were
required to submit weekly reports to the organization. One student said that the journal was a
group thing as they worked through the book of Romans together as a group bible study. One
student did comment during the interview session that she enjoyed the interview because it
helped her remember and reflect back on her experience. While these journals might seem
reflective in nature, they do not indicate critical reflection as seen with some of the service60

learning students who reflected not only their experience, but also on the feedback given by the
community service partner. However, like the service-learning students, the mission trip students
did not explain or comment on the content of the journals, only that they wrote one.
Both service-learning students and mission trip students reported that they wrote some
type of reflection either responding to reflective prompts from their service-learning professors
or writing in a journal during their experience. Written reflection is a key component for
transformational learning to occur. Students did not go into detail about the content of their
reflections. Because there was no knowledge of the reflection content, there is no certainty of the
depth of the reflection in either group for transformational learning to occur. The analysis of the
reflection theme indicates that further research into the reflective content of both the mission trip
students and service-learning students is needed in order to explore how the content of the
reflection affects their intercultural development. Gaining access to reflections would add much
detail to the students’ responses and serve as another source of qualitative data to analyze the
intercultural development among students.
I coded for reflection because it is a crucial element of transformational learning and I
wanted to analyze whether there was some development among students at MC. I also coded for
the reflection because mission trip literature did not have reflection as a component of trip
coordination. I thought there would be a distinct lack of reflection among the mission trip
sample. The presence of reflections within the mission trip sample indicates that program
coordinators are aware of and employing reflection as a useful tool to engage students in
transformational learning. Reflection is a key method for educators to guide students through
their cognitive dissonance process, and assists in deeper, long-lasting transformational learning. I
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thought because mission trip literature did not have reflection as part of the trip, then there would
be much less cultural awareness and more superficial learning among the mission trip students.
Faith
I coded for faith because of the heritage and tradition of MC as a private, Baptistaffiliated Christian university. I coded any response that contained mention of faith or an aspect
of the faith such as terms like God, Jesus, or a religious denomination. The Christian faith is
central to the mission and vision of MC and one of the many reasons why students and their
families choose MC over other universities. I also coded for faith because although it has not
been examined as a predicator of service in any previous literature, I was interested to see if
students’ faith cultivated a desire to serve others and their community. Twenty-seven participants
reported that they had gone on a mission trip to share their faith during their time as students at
MC. Whether this was an indication of a predisposition to service is uncertain.
In the service-learning sample, eleven out of the twenty students interviewed said that
there was not a faith aspect to the service-learning. Some of those students said that they did not
think of their faith at all during the service-learning project. The remaining nine students
remarked on their faith in some aspect. One student stated that faith was not a big part of the
service-learning project, but that it did strengthen his faith. He did not expand on how the
service-learning project helped grow his faith. Five of the students who mentioned faith spoke
about the service aspect of their faith. One student, Natalie, said “I found the mission part of my
faith. I was told growing up that you are a mission Baptist.” She said she did not know what that
really meant growing up until she did the service-learning project. She said she learned a lot
about what it meant to be a missionary spreading the gospel through her work with the kids.
Another student, Kelly, said, “I learned what it meant to be the hands and feet of Jesus when I
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served the children at Calvary Church.” Another student, Rachel, who taught lessons at an afterschool program in Canton, MS stated, “Faith teaches us to go outside of ourselves. The gospel is
about what you do, love is the most important thing there. That’s how we should treat each
other.” Still, another student said that the gospel transcends struggles and anyone at the ministry
can share the gospel, all it takes is time and effort and she was a part of that.
Two students referenced faith in connection with social justice. These students
recognized the socio-economic issues, including race-related poverty, of the community, and
they saw their faith as a catalyst to serve. One student, an English-writing major from San
Antonio, TX, stated that MC and Clinton tend to push the struggling lower-class black
community into Jackson, not acknowledging the existing problems because of the picturesque
college town. She said, “As a Christian, you can’t ignore it all until it goes away.” In her
responses, this student acknowledged the socio-economic discrimination happening in her
community and stated that her faith was not supposed to ignore those struggling in poverty and
socio-economic disparities, but rather it should be the catalyst for change. Another student talked
about her faith and how she learned to more intentional about showing the children she worked
with that she cared by praying for and with the child before each tutoring session.
In the mission trip sample, students referenced their faith several times throughout the
interview sessions. Several students who were on the same mission trip in Colombia and Peru
got lost on the Amazon River when they were traveling to their mission site. They said that
single experience helped remind them that God was in control which helped to strengthen their
faith. One student, Sara, said, “I felt like when the Lord calls me out of my comfort zones, He
shows me His provision. She expanded upon that saying: “Even when something went wrong on
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the mission trip, we got lost, I got really sick, the Lord strengthened my faith and helped me to
grow.”
One student said that when he went to the Philippines, it was such a new experience. He
had always been surrounded by people who were Christians and so to be completely alone in a
country where there were no Christians, “It felt like God swept the crutches out from under me
and I had to trust during this experience.” Another student said that she was leading the Vacation
Bible School at a church plant in Mexico and she felt completely inadequate to teach children
about Jesus and the Bible when she did not speak Spanish that well, but she said the experience
strengthened her faith and that it humbled her.
These responses among the mission trip participants are significant because they are an
indication of mission rhetoric within the literature. Their responses were an indication that
mission trips, especially short-term mission trips, benefit the mission trip participants by
reinforcing their own beliefs and faiths (Beyerlin et al. 2011; Manitsas 2000; Walling et al.
2006). This was exhibited more and more with each mission trip interview as every single
student said in some capacity that their faith was strengthened through some aspect of the
mission trip. The mission trip participants’ outcome of faith is different from the service-learning
participants’ mention of faith. Mission trip students stated their faith as a direct outcome and
benefit from the experience, whereas most of the service-learning did not mention faith as an
outcome or benefit. Nine service-learning students were the only ones to mention faith, but it
was mentioned more as a catalyst or reason to serve the community.
Challenges and Biases
I coded for challenges and biases because I wanted to explore how the students
experienced and reacted to challenges during their service-learning courses and mission trips.
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When students’ biases or opinions are challenged, it causes them to rethink their worldviews and
perspectives of the world. The level of discomfort in the challenged biases helps to trigger
cognitive dissonance which leads the recalibration of their worldviews. Challenges faced by
students act as a catalyst in cognitive dissonance which is crucial for transformational learning to
occur and result in intercultural competence (Deardorff and Edwards 2013; Doerr 2011; Howell
2009; Kiely 2005; Medeiros and Guzman 2016).
Service-learning students who worked with low-income children at after-school programs
stated that challenges they faced included the stereotypes of downtown Jackson and low-income
communities because they shaped the students’ preconceptions of the communities they served,
leading to a false reality. One student, an English Education major named Alice, said that when
she learned the children she was to tutor at the after-school program were African-American, she
thought that they would not want to be there. She thought that they would not like school and
would hate tutoring, which is a common stereotype. However, she said the kids she tutored loved
school, especially their math work. Her stereotypes were wrong, and her eyes were opened to the
fact that not everything you hear is the truth about a situation. One student explained to me how
she wasn’t from Mississippi but had heard stories about the dangerous and crime-ridden Jacksonmetro area. She explained how the stories influenced her perspective about the area she served,
but after her experience with the inner-city ministry, her perspective changed. Despite her
previous bias, the student continues to serve at the inner-city ministry in the afternoons, working
with the kids on their homework and feeding them snacks. “They have a hard shell because of
the difficult life they live, but once they opened up to you, you could start connecting with
them.”
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One student who was a missionary kid said that she had grown up surrounded by lowincome, mostly Latino, communities. She had very little experience with poor Black
communities. She said that when she moved back to the States, she believed some of the biases
that her grandparents had told her about the poor Black communities in Mississippi specifically.
When she first began the service-learning project, she said that she held onto those biases and
she was scared to go into the poor Black communities to work with the kids. She thought that,
because she grew up as a Missionary Kid, she would be more compassionate before even
working with the kids, but that the biases still made an impact on her view of the community.
The realization of how the biases influenced what she thought about the children she worked
with challenged her to want to change things. This student experienced culture shock when she
realized how wrong her preconceptions were about the community and how heavily they
influenced how she viewed the children she worked with. The culture shock acted as a catalyst
for her to experience transformed learning, which made her want to make positive effective
change to help the community. The call to social justice triggered by dissonance is an intended
outcome of service-learning (Deardorff and Edwards 2013).
Some of the challenges facing service-learning students were directly linked to their lack
of knowledge about what the community was really like. Some of the students referenced the
MC bubble and that no one knew of the diverse socio-economic stratification. One student
working with the 4C’s said that people in Clinton, herself included, tended to forget that poor
people or senior citizens exist. She said that it makes her upset that society and the policy
makers, when trying to make things better, tend to forget individuals of a certain socio-economic
status or of a certain age.
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When asked about struggles or things they thought challenged them, most of the mission
trip participants mentioned physical challenges like not being able to shower once a day, being
bitten by bugs or fleas, or being dehydrated all the time. Other challenges mentioned were
language barriers and cultural barriers. Not being able to communicate was a major challenge for
the mission trip students. Those who were in Asia with Indonesian, Cambodian, and Chinese
communities had to work through translators. The students who went to Peru and Colombia said
that they didn’t have a translator most of the time due to the remoteness of the villages, so they
had to make do without. The challenges of language and cultural barriers made students realize
that the cultures were vastly different from Western society even though they expected the
communities to be different from theirs.
Some mission trip participants said that most of the challenges happened when they were
coming back into the United States. One student, a Christian Studies major named Josh, said that
it was difficult to transition because he had lived for three months in a Filipino community and
the Filipino way of life was communal and very welcoming. He said they worked together, and
people in the community knew everyone and everyone’s business. He said that it was a wake-up
call when he got back to the States and people were not friendly at all to him and it took a while
for him to adjust. Another student said that about halfway through her trip in Indonesia, she
experienced a lot of anger towards America and towards herself for not going on the mission trip
to share her faith sooner. She also said that she felt more at home in the Indonesian culture than
she did in her own culture back home in America. The literature of mission trips and
international travel explored the negative emotions students felt towards their home culture as
driving force of wanting to make change, but realizing they were powerless to enact change
(Patch and Allen 2010; Root and Ngampornchai 2012; Walling et al. 2006). The adjustment to
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coming back to one’s own culture after spending days with another culture cultivates feelings of
estrangement, discontent, and helplessness.
Empathy
The last variable I coded for was empathy as an outcome of the cultural experiences.
Empathy was coded as a different outcome to see if there were any differences in the empathy
development among the two student groups. In the literature, empathy is not just the outcome of
transformational learning, but also the reason why students choose to continue their civic
engagement and socially responsible action (Astin et al. 1999; Deardorff and Edwards 2013;
Eyler and Giles 1999; Kiely 2005; Stanlick and Hammond 2016). Empathy was seen in the data
when students expressed care for the community they served and a desire to continue a
relationship with the community members. This was demonstrated by the students’ reporting a
desire to continue serving the community . Empathy is observed when students wish to continue
to invest in the community through the relationships they built while participating in the servicelearning project or mission trip. I observed empathy among the service-learning sample when
students stated they had continued to work with the organizations they served in the servicelearning project. I observed empathy when mission trip students said they wanted to return to the
countries where they worked as missionaries. Students, who expressed interest in continuing to
work with the community, served as an indication that they have developed empathetic civic
engagement as a result of their experiences.
I also observed empathy when a service-learning student stated that after the servicelearning project, she changed her major from Biology to Psychology because she wanted to be a
counselor for youth and adolescents. The service-learning students said that the service-learning
project was a motivating factor behind the major change. A student who worked with the kids at
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the ministry organization in downtown Jackson said that the experience put it into his mind to
work with the inner-city or prison ministry. One student who worked with the Adopt-A-Senior
program at the 4C’s said that she intended to keep the relationship with her senior by visiting her
at her home or at the 4C’s. Another student said that her experience with the service-learning
project made her conscious of the fact that she wanted to continue to be involved with afterschool programs later in life. Another student said that the service-learning project made her
more open and excited to serve the Jackson community, and now she serves at a local
organization for homeless people on Saturday mornings.
Many mission trip students expressed a wish to return to the communities where they
worked. One student named Amy stated that her experience on the mission trip in China inspired
her to work and serve the international student population at MC. In comparison to the servicelearning students, who have shown cultural empathy development by continuing to invest in the
communities through community service, mission trip students exhibited empathetic feelings and
expressions in their interviews but reported very little empathetic behavior of continued work.
The difference of empathy expression between the two groups indicates different aspects of
empathy as described in Wang et al. (2003). The service-learning students exhibited empathic
perception and action, whereas the mission trip students showed signs of empathetic feelings and
expression. The service-learning projects and the mission trips provided avenues for students to
develop cultural empathy; the two groups of students displayed cultural empathy in different
ways.
Conclusion from Qualitative Analysis
Service-learning students exhibited a deeper transformation of learning and development
than mission trip students. They exhibited a more holistic understanding of the complexities of
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poverty than the mission trip students. Poverty acted as a catalyst for cognitive dissonance to
occur among the service-learning students, leading to effective transformational learning among
those students. Though awareness of privilege was present in both groups, service-learning
students seemed to have a more intense reaction to their privilege. In regard to challenges, biases,
and empathy, the data suggests that service-learning students experienced greater levels of
cognitive dissonance which lead to deeper transformational learning and more cultural empathy.
In sum, the qualitative data indicated that service-learning students experienced a deeper
intercultural development through transformational learning than the mission trip students.
The data from the interview session regarding empathy development through student
action was consistent with previous studies that examined various outcomes of service-learning
and mission trips, such as increased volunteerism, increased charitable giving, and empathy
development (Astin et al. 1999; Eyler and Giles 1999; Beisser 2015; Beyerlin et al. 2011;
Gleason 2017; Patch and Allen 2010; Probasco 2013; Putnam 2000; Walling et al. 2006). The
qualitative analysis of both participant observation and the interview sessions indicated that there
is some change in student knowledge, behavior, and beliefs in both service-learning projects and
mission trips.
The data presented in this chapter relates back to the research question as both
experiences produced similar outcomes, such as awareness of privilege, desire to participate in
social justice against racial-based poverty, and an increase in cultural awareness within their own
communities and the world. In relation to the hypotheses, the qualitative data suggests that
service-learning students exhibit more intercultural development and greater empathy than
mission trip students. These outcomes are all products of service, which has been shown in
previous scholarship to trigger transformational learning through and develop intercultural
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competence (Deardorff and Edwards 2023; Eyler and Giles 1999; Gleason 2017; Howell 2009;
Kiely 2005).
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CHAPTER V
QUANTITATIVE ANALYSIS
Introduction
This chapter outlines and presents the quantitative analysis of this study. This analysis
includes descriptive statistics of the two variables: empathy (SEE scores) and volunteer service
hours. This analysis also includes hypothesis testing in order to answer the research question of
whether there is a significant difference in the intercultural development among mission trip and
service-learning students at MC. The first hypothesis to be tested was:
H1 = Students in service-learning will retain higher empathy scores on the Scale of
Ethnocultural Empathy (SEE) than students involved in mission trips.
H0= There is no difference in SEE empathy scores between service-learning
students and mission trip students.
Statistical tests were run IBM SPSS 25. Tests of Normality and an independent t-test was run to
compare the two groups’ total SEE scores. Hypothesis 1 was tested to see how the experiences
aided in empathy development. In addition to running the independent t-test on the total SEE
Scores, I examined the four subscale categories of the SEE (AC, EA, EFE, and EP) and
conducted comparisons to test for significant differences between the two groups.
The second hypothesis to be tested was:
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H2= After their cultural immersion experience, students in service-learning will
report higher numbers of continued service hours than students involved in
mission trips.
H0= There is no difference in the number of continued service hours between
service-learning students and mission trip students.
Tests of Normality were used on the Service Hours variable and Shapiro Wilks tests and
independent t-test were run in order to compare the two groups.
I conducted a Pearson’s R correlation to explore the relationship between the SEE scores
and continued service-hours. Pearson’s R correlation was run to see if service-learning and
mission trip students at MC, when experiencing a development of empathy towards their
communities, also increased their service which would indicate transformational learning (Astin
et al. 1999; Deardorff and Edwards 2013; Eyler and Giles 1999; Howell 2009; Kiely 2005;
Stanlick and Hammond 2016). Findings for the quantitative analysis are presented in this
chapter.
Quantitative Analysis Results
Descriptive statistics of the dependent variables, SEE Scores and service hours, were run
in IBM SPSS 25. The SEE was scored one through six. Out of the thirty-one items on the scale,
twelve were reverse-scored (e.g., I get impatient when communicating with people from other
racial or ethnic backgrounds, regardless of how well they speak English, or I feel uncomfortable
when I am around a significant number of people who are racially/ethnically different from me).
Reverse scored items were included in the SEE to make certain that participants would not be
able to skew their responses. For a full list of the SEE statements, see Appendix A. SEE scores
were calculated by averaging all 31 items for each participant. The higher the total score, the
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higher the ethnocultural empathy levels. Table 4 depicts the descriptive statistics of SEE scores
and volunteer service hours. SEE scores ranged from 114 to 178 for the sample and are higher
for service-learning students (127-178) than for mission trip students (114-170). Service hours
ranged from 0 to 9 and average almost 2 for the total sample. These average 2.6 for mission trips
students as compared to 1.3 for service-learning students.
Table 4

Scale of Ethnocultural Empathy (SEE) scores and Service Hours means and ranges
for Mission Trip and Service-Learning students along with Total Sample

Variable
SEE Score
Service Hours

Mission Trip
n = 18
141.6
(114-170)
2.6
(0-9)

Service-Learning
n = 20
154
(127-178)
1.3
(0-5)

Total Sample
148
(114-178)
1.9
(0-9)

Hypothesis One Results
To test hypothesis one, an independent t-test (Student’s t-test) was run at a 95%
confidence level to compare the SEE total scores between service-learning students and mission
trip students. A Shapiro-Wilk test was run to test normality and the sample was determined to be
a normal distribution (p≥0.05).
The results from the independent t-test indicated there is a statistically significant (t=2.6,
p<0.05) difference in the means of SEE scores for these groups of students. Service-learning
students report significantly higher SEE scores than do their counterparts who participate in
mission trips. Based on the results of the t-test and the p-value, the null hypothesis (H0 = there is
no difference between the two groups) is rejected. Hypothesis one is supported. This means that
service-learning students reported higher empathy scores than mission trip students. Higher
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empathy scores among the service-learning students indicate that service-learning programming
potentially develops more cultural empathy than mission trip programming.
Additional exploratory statistics were run to compare the SEE subscale scores of
Acceptance of Cultures (AC), Empathy Awareness (EA), Empathy Feelings and Expression
(EFE), and Empathy Perception (EP) of the service-learning students and the mission trip
students. Tests of Normality were run on subscale scores. The distributions of the AC, EA, and
EP subscale scores were not normally distributed (p<0.05 ), but the EFE subscale scores were
distributed normally (p≥0.05).
Based on the results of the Shapiro Wilk tests, Mann-Whitney U-tests, the non-parametric
tests for comparison of means, were run on the three subscales of AC, EA, and EP. MannWhitney U tests are used to compare differences between two independent groups with
continuous variables (Z =-1.0, -1.5, -0.7; p≥.05). These results indicate that there was no
statistically significant difference between the service-learning students’ scores and the mission
trip students’ scores in the subscales of AC, EA, and EP.
An independent t-test was run to compare the scores of the EFE subscale. The T-test
results (t=3.2, p<.05) on the EFE subscale indicate that there is a difference in the scores of the
two groups. The service-learning students retained significantly higher averages in the subscale
of EFE than mission trip students. This means that service-learning students exhibited a greater
amount of empathetic communication through their thoughts and feelings towards people of
different backgrounds.
Hypothesis Two Results
To test hypothesis two, an Independent T-test was run with 95% confidence level to
compare average service hours between service-learning students and mission trip students. The
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average service hours were taken from what students reported as their current average weekly
volunteerism. A Shapiro-Wilk test was run to test normality. The p-value was 0.00, which
determined that the sample was normally distributed.
The results from the independent t-test indicated there is a not a statistically significant
(t=-1.8, p≥0.05) difference in the means of service hours between service-learning students and
mission trip students. Based on the results of the t-test and the p-value, the null hypothesis (H0 =
there is no difference between the two groups) is supported. There is no difference in the means
of average number of service hours completed by service-learning and mission trip students. This
means that neither group reported a significantly higher number of service hours completed after
their learning experience. Therefore, support for hypothesis 2 remains inconclusive.
Additional tests were run in order to explore the relationship between ethnocultural
empathy scores and continued service hours, wherein if empathy increased, service hours would
also increase at a similar rate. Pearson’s R correlation test was run because the data for the
service-learning sample variables and the mission trip sample variables were normally
distributed. Pearson’s R correlation is a test to measure the degree of association between two
variables. The variables were SEE scores and average service hours. The average service hours
variable refers to the average number of service hours completed by MC students per week in a
regular 16-week semester.
Pearson’s R correlation statistic, testing the relationship between service-learning SEE
scores and average service hours, was r = -0.13, p ≥0.05. This correlation showed that there is
not a significant relationship between SEE scores and service hours (r = -0.13, p ≥0.05).
Therefore, the data failed to reject the null hypothesis (H0= There is no correlation). This
indicates that there is no relationship between the total SEE scores and the average service hours
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among the service-learning sample. This means that as service-learning SEE scores increased,
the number of service hours did not increase.
Pearson’s R Correlation statistic, testing the relationship between the mission trip sample
variables of SEE scores and average service hours, was r = 0.21, p ≥0.05. This correlation
showed that there is not a significant relationship between SEE scores and service hours (r =
0.21, p ≥0.05). Therefore, the data fails to reject the null hypothesis (H0= There is no
correlation). This indicates that there is no relationship between total SEE scores and average
service hours among the mission trip sample. This means that as mission trip SEE scores
increased, the number of service hours did not increase.
The correlation tests indicated that there is no significant linear relationship between the
continued service hours and the empathy scores for both the service-learning and the mission trip
student groups. This means that when empathy scores increased, service hours did not see any
increase or decrease within the samples. There are two possible reasons for this non-correlation.
One reason is that the sample size was too small in order to get significant results to determine if
there was any linear relationship. Another reason is that most students who participated in this
study were seniors preparing for graduating and, due to the time constraints of both school and
work schedules, these students did not have the time to dedicate to community service. Findings
from the quantitative analysis will be discussed with findings from the qualitative analysis in
chapter 6 in relation to the research question that framed this study and previous scholarship.
Summary of Quantitative Analysis
The results of quantitative analysis indicated support for hypothesis one, which states that
service-learning students will retain higher empathy scores than mission trip students. When the
SEE subscales were broken out, service-learning students retained significantly higher averages
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in the subscale, Empathetic Feelings and Expression, which is the communication element of
ethnocultural empathy (Wang et al. 2003). These quantitative results further support the results
from the qualitative analysis regarding ethnocultural empathy. This element of ethnocultural
empathy is evident in how the service-learning students spoke about their experiences and how it
helped them understand the lives and circumstances of those they served.
The quantitative data does not support hypothesis as there was no significant difference
between the two groups’ average service hours after the fact. There was no significant linear
relationship between the empathy scores and the volunteer service hours of the students. This
indicates that higher empathy scores do not necessarily mean students will go and serve more in
the community; however, this could also be the result of time constraints from the students’ work
and school schedules.
In sum, results from the quantitative analysis suggests that service-learning students
retain significantly higher overall empathy scores than mission trip students. These results,
combined with the qualitative analysis findings, indicate that there is some significant difference
in the intercultural development of students, where service-learning students have greater
intercultural development.
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CHAPTER VI
DISCUSSION & CONCLUSION
Introduction
In this chapter, the results from the qualitative and quantitative analysis will be discussed.
The previous chapters have outlined and presented the background, literature review, methods,
and analysis of this study. In this chapter, the results are placed within the framework of the
research question and the literature review. In the first part of the chapter, the qualitative analysis
results are reported along with observations from participant observation phase of data
collection. In the second part of this chapter, the hypotheses will be restated, and the quantitative
analysis findings will be discussed in regard to whether the hypotheses were supported or
disproven by the data. This chapter concludes with how my findings fit into the wider literature
of service-learning, mission trips, ethnocultural empathy development, and anthropology.
Discussion of Findings
Qualitative Analysis Findings
From my research and analysis of the qualitative data, my findings were consistent with
previous studies regarding outcomes of recognizing and appreciating cultural differences
(Gleason 2017; Patch and Allen 2010; Stanlick and Hammond 2016). Student observations of
cultural differences and their awareness of poverty increased the students’ cognitive dissonance,
which challenged their worldviews and belief systems, transforming their cultural awareness and
amplifying empathy development. Students enrolled in the service-learning courses reported
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stronger feelings of cognitive dissonance, resulting in deeper transformational learning. For the
service-learning students especially, the extreme poverty and disparities, even in Clinton, seemed
unexpected to the students. Many of the service-learning students spoke of their eyes being
opened to the reality. One student likened it to the curtain being pulled back to reveal that MC is
very much separate from the reality of community life in Clinton. Many students in the servicelearning sample indicated a desire to continue to work in the community to help bring about
social change. These qualitative findings are consistent with the findings from various studies
which found that service-learning produced several outcomes related to social justice and
multicultural competence (Doerr 2011; Einfeld and Collins 2008; Patch and Allen 2010).
As with service-learning experiences, the mission trip students spoke of extreme poverty
and cultural differences, but it was as if they expected to see and experience poverty in the places
they traveled. The expectation of poverty and cultural differences is consistent with previous
literature concerning how mission trip participants view poverty and the cultural differences of
the communities and how that effects the relationship between the participants and the recipients
(Gilbert and Hamilton 2009; Howell 2009; Johnson 2014; Priest and Priest 2008). Very little
cognitive dissonance occurred among the mission trip students, which resulted in little to no
transformational learning and no long-term intercultural development.
My findings of student awareness and appreciation of the different cultures among the
mission trip students supported findings from a previous study, such as the study examining
cultural competence among students on short-term mission trips (Steinke et al. 2015). With both
the service-learning group and the mission trip group, many students recognized that even
though the communities did not have all the amenities that the students had available to them, it
did not mean that the people they served had a less meaningful life. Although more in-depth
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research must be done, such as analyzing student reflection content and pre-testing students prior
to service-learning and mission trips, this realization is consistent with several studies of how
service-learning, and similar experiences, with different cultures can provide ways to lower
ethnocentrism and increase intercultural competence (Borden 2007; Deardorff and Edwards
2013; Doerr 2011).
Analysis of the reflection variable revealed that the majority of the sample, both servicelearning and mission trip students, participated in reflective writing. However, my analysis of
student responses revealed little in the content of the reflective writings and, therefore I could not
make any conclusions on whether reflection helped to facilitate cognitive dissonance and
transformational learning. My findings are consistent with Stanlick and Hammond’s (2016)
study and Malkki’s (2010) study in that more research needs to be conducted regarding details
about student reflection and how it shaped their learning process through transformational
learning. Text analysis of the reflection contents would contribute greatly to exploring
transformational learning and empathy development among students. My findings are also
consistent with Root and Ngampornchai’s (2012) study, which found that students who were
encouraged to critically reflect on their cultural, social position, and their different social
identities are more likely to experience transformational learning and long-term intercultural
competence.
The results of my analysis regarding privilege indicated that there was a slight difference
between the two groups. Service-learning students’ responses indicated a cognitive experience
where student realizations of privilege instigated some cognitive dissonance in realizing their
cultural positioning and how it affected their interactions with community members. These
realizations are consistent with literature exploring cognitive dissonance and intercultural
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competence (Deardorff and Edwards 2013; Doerr 2011). In the mission trips responses, students
reported feeling humbled when they recognized their privilege as they interacted with the people
within the community they served. The emotional realization about their privilege and
entitlement affected their cultural identity and how they viewed their home culture due to their
positive and negative reactions, which was consistent with the findings from Walling et al.
(2006).
Faith was mentioned several times by the entire mission trip group of participants, but
also by several service-learning participants. In the literature, faith was only mentioned as an
outcome of mission trips in that the trip experience worked to reinforce beliefs that already
existed, instead of drastically changing them (Johnson 2014). Each mission trip student who
mentioned faith, stated that the mission trip experience strengthened it, which is consistent with
Johnson’s (2014) study. Service-learning students mentioned faith as a motivating factor to serve
and to act for social justice, rather than an outcome of their service.
Previous literature exploring predictors of civic engagement of students have shown that
religious faith has been a motivating factor of civic engagement (Astin et al. 1999; Gleason
2017; Putnam 2000; Roberts 2008). Religious faith was listed among the predicators explored in
the literature, therefore religious faith was included in the analysis to examine how faith
influenced the students’ decisions to participate in service activities. The students’ personal
growth in their realization of privilege as previously discussed and their faith outcomes
informing their worldview supports the previous studies that examined the students’ sense of
cultural identity and their worldviews (Mezirow 2000; Priest and Priest 2008; Probasco 2013;
Steinke et al. 2014; Walling et al. 2006). Personal realization of privilege and their faith
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informed students of their position in the community and contributed to their cognitive
dissonance experience, which is consistent with previous studies.
Analysis of students’ qualitative responses revealed challenges and biases that
contributed to student cognitive dissonance and transformational learning. Challenges and biases
were included in the analysis because cognitive dissonance does not occur until students are
faced with distressing dilemmas, be they rational or cognitive (Deardorff and Edwards 2013;
Doerr 2011). Cognitive dissonance is an important element within student development because
it acts as a catalyst for transformational learning to occur and intercultural competence to
develop as a result (Borden 2007; Deardorff and Edwards 2013; Doerr 2011; Gleason 2017;
Medeiros and Guzman 2016; Mezirow 1991, 1997, 2000, 2009; Patch and Allen 2010; Stanlick
and Hammond 2016). Service-learning and mission trip students experienced challenges in
different ways because of the nature of their service, international versus domestic, perspective
challenges versus physical challenges. Language barriers, cultural barriers, biases and
preconceived notions about the community all contributed to student learning. Though different,
these challenges and biases helped to inform the students’ experiences and shaped the learning
development (Medeiros and Guzman 2016; Walling et al. 2006). The challenges and biases
amplified the cognitive dissonance which is crucial for transformational learning to occur and
result in intercultural competence (Deardorff and Edwards 2013; Doerr 2011; Howell 2009;
Kiely 2005; Medeiros and Guzman 2016). The analysis of challenges and biases was found to be
consistent with the outcomes and results of previous scholarship within the service-learning
literature and the mission trip literature (Astin et al. 1999; Borden 2007; Deardorff and Edwards
2013; Doerr 2011; Eyler and Giles 1999; Gilbert and Hamilton 2009; Gleason 2017; Howell
2009; Medeiros and Guzman 2016; Mezirow 1999, 2000, 2009; Priest and Priest 2008; Stanlick
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and Hammond 2016; Walling et al. 2006). This added to the literature because the challenges
and biases not only added to the cognitive dissonance, but also contributed to the empathy
development among students, adding to further exploration of empathy development literature
(Cundiff and Komarraju 2008; Rasoal et al. 2009; Rasoal et al. 2011; Wang et al. 2003).
My analysis of empathy among the students’ responses indicated that both experiences
produced some levels of ethnocultural empathy among students. Analysis of the empathy
variable was consistent with several studies that examined service-learning and short-term
mission trips and the various empathetic outcomes such as continued civic engagement such as
volunteerism, empathy and sympathy development, which would influence student behavior, and
even result in a change of career or solidification of career (Astin et al. 1999; Eyler and Giles
1999; Beisser 2015; Beyerlin et al. 2011; Gleason 2017; Patch and Allen 2010; Probasco 2013;
Walling et al. 2006). Based on the analysis of the qualitative data, it is uncertain if one group’s
responses indicated higher levels of ethnocultural empathy over the other, therefore analysis of
the quantitative scores was needed to draw any conclusions about comparisons of empathy
between the two groups.
Based on the results of the qualitative analysis, there are slight indications of intercultural
competence developing among students in service-learning and mission trips at MC; however,
more in-depth qualitative research is needed to determine this. The qualitative analysis did
provide context for the quantitative analyses results which were displayed in chapter 5 and will
be discussed in the next section. While more in-depth qualitative research is required regarding
the comparison of service-learning and mission trip student experiences, the results found
support previous scholarship regarding specific outcomes of student cultural awareness, the
effect of student privilege awareness relating to empathy development and cognitive dissonance,
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the effects of reflection on transformational learning, the role of challenges and biases as they
contribute to cognitive dissonance, and the development of empathy as seen through student
knowledge and behaviors after participating in service-oriented experiences. (Astin et al. 1999;
Borden 2007; Deardorff and Edwards 2013; Doerr 2011; Eyler and Giles 1999; Gilbert and
Hamilton 2009; Gleason 2017; Howell 2009; Medeiros and Guzman 2016; Mezirow 1999, 2000,
2009; Priest and Priest 2008; Stanlick and Hammond 2016; Walling et al. 2006).
Quantitative Analysis Findings
Per my analysis of the quantitative data from the SEE surveys and volunteer service
hours, the hypothesis testing results were mixed. Hypothesis one stated that service-learning
students would retain higher levels of ethnocultural empathy than mission trips students. Total
SEE scores were compared to test this hypothesis. The subscales were also compared in order to
give a detailed comparison of the different dimensions of ethnocultural empathy. Hypothesis two
stated that service-learning students would have more volunteer service hours than mission trip
students, measured through averaged weekly volunteer hours.
Ethnocultural empathy rates were compared between the two groups as it is an
experience outcome from the service-learning and mission trip experiences. These rates were
compared to see if there was a difference in the intercultural development of students at MC. The
independent t-test indicated that there was a significant difference in the means. The mean for
service-learning ethnocultural empathy rate was 154.3. The mean for mission trip ethnocultural
empathy rate was 141.7. The p value was 0.013, which indicated strong evidence against the null
hypothesis that there is no difference between the means. Based on the results of the t-test,
students in the service-learning group retained higher SEE scores, meaning they retained higher
overall ethnocultural empathy rates. While there have been few comparison studies done
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exploring different groups’ empathy scores, comparison of two different service experiences has
not be done before (Cundiff and Komarraju 2008; Cundiff et al. 2009; Rasoal et al. 2009; Rasoal
et al. 2011; Wang et al. 2003). The findings from hypothesis one indicate that service-learning
experiences at MC produced higher rates of ethnocultural empathy than mission trip experiences.
This shows that service-learning experiences at MC have more effective ways to help develop
cultural empathy among students, including deeper culture shock and guided reflection to help
process the culture shock and develop transformed learning.
Additionally, comparisons of the sub-categories of the SEE were run to examine and
explore whether there were specific differences among the two groups, service-learning and
mission trips. The tests of normality show that the subscales—Acceptance of Cultural
Differences (AC), Empathic Awareness (EA), and Empathy perspective taking (EP)—were not
distributed normally, so a non-parametric mean comparison was run. The distribution of the
Empathic Feeling and Expressions (EFE) was normal so an independent t-test was run. The
results showed that there was a significant difference between the EFE means of the two groups
where students in service-learning retained higher EFE scores than mission trip students. There
was no significant difference between the two groups regarding the subscales, AC, EP, and EA.
The lack of significant difference in the subscales, AC, EP, and EA, was not surprising because
the qualitative responses from both groups were replete with statements of cultural awareness,
empathy perspective taking, and empathy awareness.
The findings from the exploratory comparisons of the empathy subscales were in
sequence with previous literature in respect to the EFE subscale (Rasoal et al. 2009; Rasoal et al.
2012; Wang et al. 2003). Further research can explore how service-learning and mission trip
experiences affect the different subscales of the SEE. Using a larger sample size could result in
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significant differences within the other subscales, giving researchers more insight into the
behavior, skills, and knowledge outcomes of empathy.
Hypothesis two tested to compare the means of volunteer service hours of servicelearning students and mission trip students. The volunteer service hours were the reported
number of volunteer service hours performed by students per week. The distribution of average
service hours was normal, so an Independent T-test was run, and the data failed to reject the null
hypothesis. There was no significant difference between the average service hours of servicelearning students and mission trip students. This test expands upon the previous literature
regarding increased civic engagement as an outcome of service-oriented experiences because as
far to my knowledge, previous studies never compared two different service experiences and
their outcomes (Astin et al. 1999; Beyerlin et al. 2011; Eyler and Giles 1999; O’Leary 2014).
The lack of significant difference could be the result of a small sample. According to the
qualitative data, most of the students reported that they were seniors and their schedules did not
have enough time for more service hours. A larger sample including freshman students could
provide more data to see if there is a statistically significant comparison of volunteer service
hours between service-learning students and mission trip students.
Additionally, statistical tests were run to explore the relationship between SEE scores and
average service hours. The results of this exploratory correlation indicated that there was no
relationship between the average service hours and the SEE scores of either group. Previous
literature and scholarship showed that one of the outcomes and benefits of service-learning was
increased civic engagement of which volunteer service is a product; however, the findings of this
study indicated that there was no relationship between empathy scores and service hours.
However, this lack of relationship could be the result of a small sample. For future studies, a
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larger sample would be needed in order for the statistics to be significant when exploring the
relationship between ethnocultural empathy and volunteer service hours. Most of the student
participants were also members of social organizations that required a certain number of
volunteer hours for each semester. Within the current study, it is uncertain whether the service
hours reported were a result of empathy development or required for their social membership of
these organizations. Future studies should look more closely at the specific volunteer hours and
gather more details about the service completed by students at MC.
The findings of this study, the qualitative analysis of the semi-structured interviews, the
comparison of the ethnocultural empathy scores, the comparison of the volunteer service hours,
were all components in answering the research question of if there was a difference between the
intercultural competence of service-learning students and mission trip students. The comparison
of the empathy scores indicated that there was a statistically significant difference between the
service-learning and the mission trip students. The service-learning students retained higher rates
of total empathy scores and higher EFE scores. The comparison of service hours between
service-learning students and mission trip students revealed that there was no statistically
significant difference between the two groups. These results indicate that the service-learning
projects and mission trips did have an impact on the students’ cognitive, emotional, and social
skills and knowledge as seen in previous studies (Deardorff and Edwards 2013; Gilbert and
Hamilton 2009; Gleason 2017; Priest and Howell 2009; Root and Ngampornchai 2012; Stanlick
and Hammond 2016; Walling et al. 2006). It remains to be seen if there was any significant
intercultural competence occurring within the two groups based on testing ethnocultural empathy
scores and average volunteer hours. Analysis of reflection material would be necessary to see if
the use of ethnographic methods would increase empathy scores and increase student
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involvement in local communities. Examining cultural empathy development and how it
contributes to transformational learning adds to anthropological literature because it indicates
that cultural empathy can be taught and developed through the use of ethnographic methods and
service. Cultural empathy helps develop intercultural understanding which furthers the
anthropology’s mission of understanding the different cultures within small communities and the
world.
The qualitative analysis revealed that most of the students responded to their cultural
immersion experiences in a way that would indicate there is ethnocultural empathy growth,
which, in turn, produces intercultural competence. While there was not enough in-depth
qualitative data about the reflection portion of the experiences, the students’ accounts revealed
much empathy towards the communities they served. More research must be done in order to
examine how deep the intercultural competence of these students is, however, utilizing the SEE
and ethnographic methods, such as participant observation and semi-structured interviews, could
help to examine long-lasting intercultural competence among college students.
One aspect of why service-learning students retained higher empathy scores was having a
certain disposition to service prior to participation in the service-learning course. The servicelearning students at MC were enrolled in classes such as Social Work Practice, English teaching,
Ministry of the Church, and Circus Arts. About half of the mission trips students were Nursing
majors, with a couple Social Work and Psychology majors in the mix. Based on the fact that all
the students that were interviewed were Christians and identified with the mission and Baptist
heritage of MC, there was a certain disposition towards service and care-giving among the
students. This is also an indication of why they majored in social work, nursing, education, and
psychology, which are fields that require more empathy than other fields. Within the MC
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service-learning programing, complete with critical reflection, these students have been given the
necessary tools to learn and develop long-term empathy through cognitive dissonance and
transformational learning. This is uniquely different from the mission trips students who were
not given any guidance for their critical reflection or in their trip preparation. While some
cognitive dissonance did occur among the mission trip students, there is no indication that this
had any long-term effect on their intercultural development.
My interpretation of the data is applied to the small specific sample at MC in Clinton,
MS. Four elements that differ between service-learning and mission trips that may have
influenced the findings regarding empathy development are distance, time, focus, and direction.
The service-learning programming and mission trips experienced by the student participants
have several characteristics that impacts the results of my analysis. Empathy is easier to feel
towards people who are familiar to oneself. The service-learning students scoring higher on the
empathy scale could be a result of the students seeing themselves as part of the community
whereas mission trips students were merely visitors in another country. The distance of the
experiences affects the empathy scores, just as much as the time of the experience. Students in
service-learning courses spend 2-4 months interacting with community partners whereas mission
trips participants are limited to a 10-14-day trip. The focus of the service-learning experiences
and the mission trips are extremely different. As part of the content of service-learning, the local
community remains at the center of all planning and decision-making. The focus of the mission
trip experiences centers on God or the growth of oneself. Service-learning courses have specific
directions with faculty members guiding students through the planning period, the service
project, and the concluding critical reflection. Within mission trip programming, there is no such
direction.
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Limitations of the Study
Limitations of this study must be taken into consideration in regard to the finite number
of participants and limited amount of time. There was a finite number of participants for both
sample groups. A more targeted sampling method would have most likely produced more
participants in order to ensure a sample of participants that are representative of the student body
at MC. The limitation of time was also an issue, especially with sampling, but also in regard to
the lack of significant difference in the volunteer hours of students. There were many time
constraints on the interview phase, including but not limited to: midterm exam, final capstone
projects, holiday breaks, and final exams. These also contributed to the limited access to the
student population needed to interview. Students hold busy schedules filled with midterms,
finals, term projects/papers, and a busy social life. Most of the participants were seniors in their
final year at MC and so their responses regarding current volunteer work was much lower than I
had originally thought. Another issue with the time limitation was that for some students, several
months or even a year or two had passed since their mission trip or service-learning experience.
This time passage may have affected their empathy scores or a lack of significant change in their
current volunteer service. The limitation of time also limited the choice of research design. A
limitation of this research design was I could not be sure if I was observing direct results from
the service-learning course or mission trip. More extensive participant observation and
ethnography would provide more in-depth results of the service-learning course and mission trip.
A pre-test and post-test research design study could provide more in-depth data on empathy
development among students by pre-testing students prior to beginning the course or the mission
trips and then post-testing them the semester after the experiences. With no pre-test prior to the
service-learning course and the mission trip experience there is no way to know if empathy was
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pre-existing among the subjects or if it was a result of the service experience. In other words, it is
unclear whether the students that engaged with service-learning courses at MC are those that are
already most empathetic. A longitudinal study with a pre-test and post-test research design at
multiple different universities, private and public, could provide future studies with a more
representative student body participation and results that measure empathy growth after the
experience.
There were two limitations regarding data collection. One limitation with the data
collection was that the interview sessions were not audio-recorded and transcribed. This choice
was made in order to maintain trust and confidentiality with participants. Interviews were
recorded by hand and quotes were written down word for word. Participants were asked to repeat
a phrase or two in order to capture the specific responses verbatim. This limitation affected the
qualitative analysis even though precautions were taken to capture accurate data. But this also
affects the replicability of this study, which is a concern for future studies. Other limitations
regarding the data collection were issues with the scale used to measure ethnocultural empathy
and the questions asked in the semi-structured interviews. Regarding the scale, two students
asked if there was a neutral option, which probably would have been an aspect of ethnocultural
empathy to measure. What if students had never experienced what one of the statements
outlined? Some students commented that it didn’t matter what they thought, it wasn’t a matter of
real concern for them what other people did. While this could be students recognizing and
accepting there are others who have customs and manners different than them and that is just the
way the world works, this could also mean that they do not have high empathetic feelings and
expressions. More in-depth research must be done to examine student empathetic feeling and
expression.
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There are also limitations involving the reflection questions in the semi-structured
interviews. When asked if students completed a reflection for their professor, or wrote in a
journal for their mission trip, most students just answered yes. This is a limitation because no
further details were offered by the students of how the reflection affected their learning or what
they thought about their experience. One student, after completing the interview session, said
that it was nice to talk about her experience as it helped her reflect back on what she had done
while on the mission trip. Future iterations of this study should explore critical reflection through
more detailed interview questions focused on what students wrote about and how it affected their
learning after the experience. Gaining access to the reflection content would be an invaluable
piece of data to analyze in exploring how reflection affects ethnocultural empathy.
The lack of significant transformational learning evidenced in the low means of volunteer
service hours indicates that further research must be conducted in order to explore and examine
how the different aspects of the service-learning and mission trips affected empathy development
and transformational learning. This could the result of a sampling bias as there were no freshman
interviewed and most of the students reported being in their last year of college. The sample
population of this study is very specific for this study. Most students were white female students
hailing from families with middle class income. I am cautious to make any generalized
conclusions about my findings in relation to this data comes from a narrow field of participants.
Future studies on this subject would do well to expand and diversify their student class year
among the interviewees and ask students about the reflection aspect of their experience and their
experiences with cognitive dissonance with more in-depth questions.
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Implications of the Study
This study draws from previous literature regarding service-learning, mission trips,
transformational learning, empathy development and applied anthropology. My study found that
students in service-learning courses retained higher empathy rates than mission trip students.
These findings are an interpretation of the data and are applicable to my results within the
confines of the research design and data sample of this study. Findings from this study indicate
that utilizing service-learning pedagogical methods can increase rates of empathy scores among
college students. Primarily, the use of critical reflection for both service-learning courses and
mission trips experiences can assist in effective development of ethnocultural empathy and
increased civic volunteerism among college students. This study at MC expanded upon previous
literature as it explored empathy development among students at a Christian university, and
compared two different service-oriented experiences to see if one produced more empathy and
cultural development over the other. Within the applied anthropology field, culture shock and
transformational learning is nothing new, but is experienced every time students first go into
field work. Service-learning programming offers a way for students to experience and process
culture shock prior to going out into the research field.
For mission trip literature, the findings suggest that mission trips do increase service
hours on an individual basis, but more research must be done with a larger sample size to see if
there are true increases in service hours and empathy scores. Most of the students only reported
benefits and outcomes that they experienced, so there was no way to see or hear the benefits and
outcomes experienced by the community the mission trip students served. There seemed to be no
long-lasting relationships between the mission trip students and the communities they served.
One reason might be because the mission trip students went overseas and have not yet made
94

plans to go back to that community; whereas service-learning students have the capability to visit
their community partners and continue that relationship.
The findings from this research not only contribute to service-learning literature and
mission trip literature as a comparison of the two experiences as cultural immersion experiences,
but the findings also add to the literature for cultural anthropology, including applied
anthropology. Applied anthropology and service-learning enhance one another in both relevance
and methodology. Programming, like service-learning, can also assist applied anthropology
using experiential learning to help students understand the complexities of socio-economic and
cultural differences within the world. With a central focus on making sure community members
have a voice in decision making process, service-learning provides ways for local community
empowerment and helps to reduce ethnocentrism and marginalization within communities. The
capability of measuring empathy through transformational learning with these cultural
immersion experiences provides anthropology, specifically applied anthropology, with the
necessary tools to help develop cultural awareness and intercultural competence and to lower
ethnocentrism. The following list represents some recommendations of how service-learning
programming and empathy development can be used effectively by applied anthropologists:
•

Provide ways for applied anthropology students to learn about and process
through culture shock before entering the field.

•

Decrease the ways applied anthropology students otherize study participants.

•

Provide practice to applied anthropology students in participant observation and
ethnography.

•

Provide relevance and resources to support teaching about applied
anthropological research.

•

Teach students about community-based collaborative research within the applied
anthropological methodology.
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This research study offers insight into ways to use anthropological methods like
ethnography in order to provide more critical reflection to develop and influence students’ longterm actions and behaviors. Utilizing applied anthropological methods, such as ethnography and
participant observation, would be useful for religious mission trip programming to ensure their
trip participants have the necessary cultural awareness training and understanding to avoid
othering communities and veer away from voluntourism. In addition to anthropological trainings
for cultural awareness, mission trip programming should include critical written reflections to
help missionaries process through cognitive dissonance and contribute ethnocultural empathy
and intercultural development.
Conclusion
Results from this study, involving MC undergraduate students, contribute to the existing
literature regarding service-learning outcomes and benefits for students and literature exploring
mission trip outcomes such as civic engagement among students. Students within servicelearning demonstrated higher cultural empathy scores than mission trip students, even though
comparing volunteer service hours as a result of the high empathy scores remain inconclusive.
This study offered a comparison of the two experiences to explore whether one experience can
offer some insight into the other experience. There is a lack of evidence of whether these
students will continue to develop ethnocultural empathy long-term, which could be the focus of
future research. However, part of this study was aimed to provide recommendations to MC in
order to give relevance to their nascent service-learning programming as well as to propose
suggestions for perfecting the already established mission trip experiences, especially in how
they relate to developing empathetic, civically minded graduates.
Recommendations specific to MC include:
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•

Conducting pre-trip or pre-course empathy assessments within the servicelearning courses and mission trip experiences.

•

Utilizing critical written reflection to help students process through culture shock
during and after their experiences, especially for mission trip experiences and
their reentry into the United States.

•

Providing specific learning goals for mission trip experiences to guide the focus
of the trip to include relevance of local community.

•

Giving multiple surveys about service participation and empathy to core
curriculum freshman classes and then surveying the same students in their last
semester at MC.

•

Creating long-standing partnerships between faculty members and community
organizations to enhance the collaborative relationship between MC and the
community in line with the mission of the university.

•

Record specific volunteer service for service-learning courses and other
community engagement initiatives to distinguish them from the required service
for membership in social tribes and clubs.

Recommendations for future research include pre-test and post-test research design to
provide more in-depth data and analysis for empathy development. Analysis of student reflection
content could also provide more insight into how critical reflection affects cognitive dissonance,
transformational learning, and intercultural competence among students. Educators and program
coordinators must be cautious when coordinating service-learning and mission trips to avoid
falling prey to voluntourism. Without critical planning and involved community participation,
service-learning and mission trip experiences tread along a fine line between communitybeneficial service and voluntourism. Through a critical anthropological lens, service-learning and
mission trip experiences can offer benefits and outcomes that help to develop positive behaviors
and awareness among college students and to avoid the trap of voluntourism. Cultural
anthropological theory and methods, such as ethnography and participant observation, can
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benefit these two types of cultural experiences by facilitating cultural awareness and competence
among students, leading towards long-term civic engagement and cultural empathy development.
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The Scale of Ethnocultural Empathy (SEE) Questionnaire (Wang et al. 2003)
For PI ONLY
DATE:
CASE ID:
Informed Consent Given: Yes or No (please circle one)
Gender: Male or Female
Ethnicity:

MS Resident:

Classification:

Major:

Parents’ Income:

Rel. Denomination:

International Student:
Over 18? Yes or No (If under 18, STOP and destroy all notes

Please read each statement below and indicate on the scale provided below whether you
agree or disagree with each statement.
1 = strongly disagree; 2= somewhat disagree; 3= disagree; 4= agree; 5= somewhat
agree; 6= strongly agree.
_____1. I feel annoyed when people do not speak standard English.
_____2. I don’t know a lot of information about important social and political events of
racial and ethnic groups other than my own.
_____3. I am touched by movies or books about discrimination issues faced by racial or
ethnic groups other than my own.
_____4. I know what it feels like to be the only person of a certain race or ethnicity in a
group of people.
_____5. I get impatient when communicating with people from other racial or ethnic
backgrounds, regardless of how well they speak English.
_____6. I can relate to the frustration that some people feel about having fewer
opportunities due to their racial or ethnic backgrounds.
_____7. I am aware of institutional barriers (i.e. restricted opportunities for job
promotion that discriminate against racial or ethnic groups other than my own.
_____8. I don’t understand why people of different racial or ethnic backgrounds enjoy
wearing traditional clothing.
_____9. I seek opportunities to speak with individuals of other racial or ethnic
backgrounds about their experiences.
_____10. I feel irritated when people of different racial or ethnic backgrounds speak their
language around me.
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_____11. When I know my friends are treated unfairly because of their racial or ethnic
backgrounds, I speak up for them.
_____12. I share the anger of those who face injustice because of their racial and ethnic
backgrounds.
_____13. When I interact with people from other racial or ethnic backgrounds, I show my
appreciation of their cultural norms.
_____14. I feel supportive of people of other racial and ethnic groups, if I think they are
being taken advantage of.
_____15. I get disturbed when other people experience misfortunes due to their racial or
ethnic backgrounds.
_____16. I rarely think about the impact of a racist or ethnic joke on the feelings of
people who are targeted.
_____17. I am not likely to participate in events that promote equal rights for people of
all racial and ethnic backgrounds.
_____18. I express my concern about discrimination to people from other racial or ethnic
groups.
_____19. It is easy for me to understand what it would feel like to be a person of another
racial or ethnic background other than my own.
_____20. I can see how other racial or ethnic groups are systematically oppressed in our
society.
_____ 21. I don’t care if people make racist statements against other racial or ethnic
groups.
_____22. When I see people, who come from a different racial or ethnic background
succeed in the public arena, I share their pride.
_____23. When other people struggle with racial or ethnic oppression, I share their
frustration.
_____24. I recognize that the media often portrays people based on racial or ethnic
stereotypes.
_____25. I am aware of how society differentially treats racial or ethnic groups other than
my own.
_____26. I share the anger of people who are victims of hate grimes (i.e. intentional
violence because of race or ethnicity).
_____27. I do not understand why people what to keep their indigenous racial or ethnic
cultural traditions instead of trying to fit into the mainstream.
_____28. It is difficult for me to relate to stories in which people talk about racial or
ethnic discrimination they experience in their day to day lives.
_____29. I feel uncomfortable when I am around a significant number of people who are
racially/ethnically different than me.
_____30. When I hear people make racist jokes, I tell them I am offended even though
they are not referring to my racial or ethnic group.
_____31. It is difficult for me to put myself in the shoes of someone who is racially
and/or ethnically different from me.
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Factors Measured in SEE with corresponding scale items
Empathic Feeling and Expression
#30, #21*, #16*, #23, #14, #12, #26, #11, #15, #3, #22, #17*, #9, #13, #18
Empathic Perspective-taking
#19, #31*, #28*, #4, #6, #29*, #2*
Acceptance of Cultural Differences
#10*, #1*, #5*, #27*, #8*
Empathic Awareness
#25, #24, #20, #7

*Reverse scored

110

INTERVIEW SCHEDULES FOR SERVICE-LEARNING STUDENTS
AND MISSION TRIP STUDENTS
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INTERVIEW SCHEDULE
CASE #: SL_____ or MT_______

Gender: (MALE)

DATE: __________________

(FEMALE)

AGE: _________ (If under 18, STOP)

Demographic Questions
1. In what year were you born?
2. What is your ethnicity?
3. What is your major?
4. What is your parents’ approximate income?
5. Are you a Mississippi resident? If no, what is your state residency?
6. Are you an international student?
7. What is your classification?
8. What is your religious denomination?
9. Did you transfer to MC?
10. Have you gone on a mission trip while at MC?
11. Are you currently a part of a social tribe or club? (MC equivalent of sorority or
fraternity)
12. Do you currently hold a job? How many hours per week do you work?
13. Have you ever participated in a volunteer service event here at MC?
14. Did you volunteer in high school? How many hours a week?
For Service-learning population
1. Please tell me everything you remember from your service-learning experience.
2. Was this class required for your major or minor?
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3. How did you hear about this service-learning project/course?
4. What were your expectations at the beginning of the course?
5. Did you have any fears or concerns prior to starting the service-learning project?
6. Did you get to choose your service-learning project?
7. Please tell me everything you learned from your service-learning experience.
8. What did you learn about yourself? Your faith?
9. What did you learn about the community?
10. Did you learn anything about your own personal biases or opinions about the
community? Did the SL experience challenge any personal biases or opinions?
11. Were there any struggles or discomforts while performing the SL project?
12. Did you write a reflection for your instructor about your experience?
13. How many hours do you currently spend in volunteer work?
14. Has the service-learning project created new opportunities for you?
For Mission trip population
1. Please tell me everything you can remember about your mission trip experience.
2. Was this mission trip a requirement for school?
3. How did you hear about this mission trip?
4. What were your expectations before going on the mission trip?
5. Did you have any fears or concerns prior to going on the mission trip?
6. Did you get to choose your mission trip?
7. Please tell me everything you learned from your mission trip experience.
8. What did you learn about yourself? Your faith?
9. What did you learn about the community?
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10. Did you learn anything about your own personal biases or opinions about the
community? Did the MT experience challenge any personal biases or opinions?
11. Were there any struggles or discomforts while you were serving on the mission
trip?
12. Did you write a reflection or in a journal while on the mission trip?
13. How many hours do you currently spend in volunteer work?
14. Has the mission trip created any new opportunities for you?
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